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The article explores the ethnomental dimensions of the educational process within Eastern
Christianity. It examines the historical context of the issue by substantiating the factors influ-
encing the formation of ethnomental characteristics among different nations and highlights the
role of education in preserving and transmitting the cultural traditions and values of Eastern
Christianity. The study analyzes the perspectives of prominent scholars of religion regarding
the role of religious and theological education in contemporary educational practices and the
broader cultural landscape of the Ukrainian community.

The article emphasizes that, within the framework of Eastern Christianity, the ethnomental
aspects of religious cognition are considered through key interrelations: religion and education,
religion and knowledge, faith and reason. In the traditions of Eastern Christianity, particularly in
Byzantine, Orthodox, Armenian, and other Eastern Churches, education has always been
closely linked to religion. The educational process was aimed at integrating knowledge into an
individual’'s worldview system, orienting them toward the moral and ethical principles of Chris-
tianity.A crucial role in this process was played by theological education, which, within the East-
ern Christian tradition, focused on an in-depth understanding of the Holy Scriptures and the
Sacraments. The study of theology was not limited to mere intellectual analysis; rather, it served
as a foundation for shaping confessionally determined life orientations. The findings contribute
to a deeper understanding of the worldview processes unfolding at the intersection of religion,
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Introduction

The comprehension of the world and God through phi-
losophy, theology, and liturgy constitutes the foundation of
a believer's life journey. Accordingly, the mentality shaped
in the educational process influences the structure of cur-
ricula, taking into account ethnic factors. For instance, in
the Byzantine tradition, humanities disciplines — literature,
rhetoric, and ethics — played a particularly significant role,
as they contributed to the preservation and transmission of
cultural values and religious beliefs. This, in turn, influ-
enced the development of educational systems in Eastern
European countries, particularly in Ukraine, Russia, and
the Balkans.

In contemporary conditions, many aspects of traditional
education are undergoing transformation; however, the
ethnomental dimensions of religious cognition continue to
play a crucial role in shaping the moral-ethical and spiritual
guidelines of modern society. Church education, theologi-
cal schools, and catechesis remain integral to the develop-
ment of knowledge, adapting it to the challenges and
needs of the present world.

Amidst the treacherous Russian aggression that has
led to an absurd Russian-Ukrainian war in the 21st century,
new dimensions of Ukrainian national identity have
emerged, necessitating the search for new approaches to
the educational process and scientific inquiry as a whole.
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Ukrainian national identity has been shaped by various his-
torical, religious, cultural, and ethnonational factors.
Among these, the Orthodox and Greek Catholic traditions,
along with elements of the ancient Slavic worldview, have
been particularly influential, manifesting in customs, char-
acter, and value orientations. Educational systems, includ-
ing religious education, and cognitive practices aim to de-
velop individuals who are organically integrated into the lo-
cal sociocultural and ethnonational space. The religious
component of the educational process and knowledge ac-
quisition contributes to the formation of a unique ethno-
mentality that bridges historical heritage with contemporary
realities.

The ethnomental dimensions in the educational pro-
cess of Eastern Christianity represent a multifaceted phe-
nomenon that encompasses various aspects within the
Christian tradition, as well as cultural, religious, philosoph-
ical, and social approaches. This underscores the rele-
vance of the research problem. The study aims to explore
the ethnomental dimensions within the educational and
cognitive process of Eastern Christianity.

Research methods

The logic of exposition is based on the widely accepted
definition of ethnomentality as a set of cultural, philosophi-
cal, historical, social, and psychological characteristics that
shape the mentality of a people. To elucidate the role of
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education in the formation of this phenomenon, we aimed
to illustrate the educational tradition through the example
of Eastern Christianity. To this end, we employed historical
analysis of sources and educational institutions to demon-
strate the evolution of the relationship between religion and
education within Eastern Christianity.

Methods of religious studies analysis — systematic,
comparative, and hermeneutic — enabled us to formulate
the distinctive features of theological education in Eastern
Christianity. This education was centered on the interpre-
tation of the Holy Scriptures and the Sacraments, liturgical
and artistic practices, as well as the practical application of
Christian principles in daily life. In order to illustrate how
cultural phenomena (such as language), artifacts (such as
Old Rus' manuscripts), and symbols (such as the anthro-
pological code) influence the formation of educational pat-
terns, we employed cultural analysis. This approach al-
lowed us to identify the foundational worldview principles
of Byzantine education in the territories of Ukraine and
trace their resonance in the construction of the modern ed-
ucational process.

Results and Discussion

In the context of Eastern Christianity, the representa-
tion of ethnomental dimensions is carried out through key
aspects that reveal the interconnection between religion
and education, as well as faith and reason as integral com-
ponents of theological cognition. The latter encompasses
both rational and irrational elements in the religious pro-
cess of knowledge acquisition. Ethnomentality is under-
stood as the collective sum of cultural, philosophical, his-
torical, social, and psychological characteristics that shape
the mentality of a particular nation or community.

The analysis of a community’s mentality in a given his-
torical epoch requires researchers to reconstruct its physi-
cal, intellectual, and moral profile by examining language,
cultural artifacts, religious symbols, and rituals. Mentality is
simultaneously shared by the entire society — where lan-
guage and religion typically serve as the primary cohesive
forces — and differentiated based on social-class and es-
tate structures, levels of education, and access to literacy
and formal learning. The distinction between groups with
access to books and education and those living within an
oral cultural framework, as well as gender, age, and reli-
gious differences, underscores the pluralistic nature of
mentality (Lomachinska et al., 2021: 36).

In the traditions of Eastern Christianity — primarily
Byzantine, Orthodox, Armenian, and other Eastern
Churches—education has always been closely linked to
religion. Within the domestic historical context, Christianity
in its Orthodox expression became not only a system of
religious beliefs but also a catalyst for a transition to a new
level of socio-communicative development, shifting from
an oral pagan culture to a literate one. The Church’s influ-
ence on social life was reinforced by the active role of its
socio-communicative institutions, particularly libraries,
while the formation of Orthodox historical consciousness
was reflected in monastic chronicle traditions.

Historically, monasteries and churches served as the pri-
mary centers of religious education, shaping the mentality of
specific ethnic groups through the lens of Christian faith. To
this end, not only the Holy Scriptures were studied, but also
philosophy, astronomy, mathematics, and other sciences.
The educational process focused on integrating the Chris-
tian moral framework and the pursuit of higher spiritual val-
ues into an individual’s worldview. A key element of this pro-
cess was theological education, which, in the context of
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Eastern Christianity, emphasized the profound interpretation
of the Holy Scriptures and the Sacraments.

The authors of the textbook Spiritual Teachers and
Thinkers of Christianity and Islam (2024), emphasizing the
multidimensional nature of the ethnomental dimensions of
the educational process within Eastern Christianity, also
highlight the interconnection of cultural, religious, educa-
tional, and historical aspects in the development of Chris-
tianity in the East:

"Today, Eastern Christianity encompasses a range of tradi-

tions and confessions, such as Orthodoxy, the Armenian Ap-

ostolic Church, the Syriac Church, the Coptic Church, among
others. In this context, it is important to note that the develop-
ment of education and Christian institutions within the Eastern

Churches was closely linked to the cultural and ethnic charac-

teristics of specific peoples. Education in the Christian tradi-

tion of the East evolved not only as religious instruction but
also as a means of transmitting cultural knowledge, traditions,

and moral principles” (Lubskyy et al., 2024: 110).

The study of theology was not limited to intellectual ef-
forts alone; it also encompassed the practical application
of Christian principles and values in the life of the ethnos.
Eastern Christianity has traditionally focused on liturgical
practices and art, particularly iconography, which served
not only an aesthetic function but also an educational one,
conveying spiritual truths through images and symbols.
Educational institutions such as monastic schools, theolog-
ical academies, and universities (e.g., the University of
Constantinople) played a key role in shaping the ethno-
mental worldview.

These traditions continue to be preserved today, partic-
ularly at the National University of "Ostroh Academy," which
traces its heritage to the first higher educational institution of
the Eastern Slavic peoples, the Ostroh Slavic-Greek-Latin
Academy (founded in 1576). Similarly, the National Univer-
sity of "Kyiv-Mohyla Academy" carries on the legacy of the
Kyiv-Mohyla Academy (founded in 1632), while Taras
Shevchenko National University of Kyiv, as the successor to
the Imperial University of St. Vladimir (founded in 1834),
functions as a classical research university. In the past,
these institutions significantly contributed to the formation of
the ethnomental worldview as a set of perceptions, values,
traditions, cognitive models, and behavioral patterns charac-
teristic of a specific ethnic community.

This worldview is historically shaped under the influ-
ence of culture, religion, socio-political conditions, and is
transmitted from generation to generation. It determines
how a community perceives the world, interprets events,
and relates to education, religion, authority, and the arts.
Within the context of Eastern Christianity, the ethnomental
worldview is characterized by deep spirituality, an orienta-
tion towards collective values, a strong connection to reli-
gious traditions, and the significant role of educational and
cultural institutions in preserving national identity. Conse-
quently, essential features of such educational processes
included systematicity, the integration of theology and phi-
losophy into the process of knowledge acquisition, and the
interpretation of sacred texts and religious experience
through spiritual mentorship and practical life applications.

Considering the unifying characteristics of ethnomen-
tality in the educational process, which directly influence
traditions and approaches to learning, it is also important
to highlight the parameters that provide distinctive features
to each educational approach. As noted in our earlier pub-
lication (Stadnyk, 2006), one such parameter is the lan-
guage through which religious knowledge is transmitted.
Language is not only a tool of communication but also a
carrier of culture, religious traditions, and collective
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memory. In Eastern Christianity, languages such as Greek,
Syriac, and Coptic serve as significant means of worship
and spiritual instruction.

The OIld Ukrainian liturgical language — the very lan-
guage received from the disciples of the equal-to-the-
apostles brothers Cyril and Methodius, in which our peo-
ple, as well as all the saints of the Ukrainian land, wrote,
prayed, and read the Holy Scriptures from the 10th to the
late 16th century—shares many features with our modern
native language. It is worth noting that Saints Cyril and
Methodius, advocating the idea that the language of every
nation is sacred and created for worship (as evident from
their hagiographies), endured significant hardships for in-
troducing a comprehensible “barbarian” liturgical language
for the Slavs. This was in opposition to the Roman Church
hierarchy, which considered only three languages—Greek,
Latin, and Hebrew—suitable for liturgical use. Such a fa-
natical attitude towards liturgical language was historically
labeled as the "Trilingual Heresy" (Kuzemska, 2012: 8).

I. Ohiyenko asserts that in Kyiv, even before the official
Christianization, churches already existed. In the treaty of
Prince Ihor with the Greeks in 944 (945), mention is made
of the "cathedral church of St. Elijah" near the Ruchai, at
the edge of Khreshchatyk. Since the church was described
as "cathedral," this implies the existence of other churches
as well. A church cannot function without liturgical books,
and thus, by logical extension, books must have already
been present in Ukraine by the 9th century, marking the
emergence of Ukrainian literary language at that time.
While adopting the Orthodox faith from Byzantium, Ukraine
did not fall under Byzantine political influence but main-
tained close ties with Bulgaria. This facilitated the influx of
Bulgarian books into Ukraine. Indeed, the earliest written
monuments in Ukraine often attest to their Bulgarian ori-
gins, and numerous ancient Bulgarian artifacts have been
preserved in Ukrainian lands. Through these close interac-
tions with Bulgaria, Ukraine received the much-needed
Bulgarian liturgical and non-liturgical books, along with the
Bulgarian literary language, which gradually developed
into the Ukrainian literary language (Ohiyenko, 2001).

The significant educational influence of Christianity, as
adopted by Prince Volodymyr in its Greek-Bulgarian form,
is also emphasized by M. Hrushevsky. He states that with
Christianity, science, education, and books arrived in
Ukraine from Greece and Bulgaria. It was from Bulgaria
that Ukraine inherited the alphabet and Slavic script
(Hrushevsky, 1920: 37).

The introduction of the Bulgarian language into liturgi-
cal practice in the Slavic lands remains a subject of debate
in historical and philosophical scholarship, as its assess-
ment depends on the perspective from which it is analyzed.
Evaluations of Byzantium and Byzantine influence in
Ukrainian and global cultural philosophy have varied, os-
cillating between axiologically positive and negative inter-
pretations. From a religious and dogmatic perspective, this
process was beneficial. However, from an epistemological
standpoint, the introduction of Slavic script deprived the
ancient Rus' people of certain stimuli for creative intellec-
tual activity. Unlike Ancient Greece, Kyivan Rus' lacked a
developed tradition of scientific, philosophical, and literary
scholarship until the 17th century. Translation efforts were
predominantly focused on sermons, hagiographies, and
ascetic literature, with relatively little engagement in theo-
logical discourse from the early Church. Initially, the ac-
ceptance of the new religion as dogma was justified, but in
the long run, it hindered the development of an independ-
ent theological tradition in Rus' for several centuries.
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A defining feature of the cultural model that emerged in
the Kyivan Rus' state was the distinctive character of its
education system. This system differed significantly from
that of Byzantium, where secular education was preserved
as a common intellectual heritage and served as a neutral
background for both ascetic and humanistic traditions.
There was no distinct system of specialized theological ed-
ucation in Byzantium. Reading the works of classical au-
thors remained an integral part of basic education, ensur-
ing continuity with ancient culture despite religious opposi-
tion and the new cultural context. In Byzantium, secular
and spiritual culture remained in an ongoing state of inter-
action and conflict, whereas in Kyivan Rus', this dichotomy
was absent within the framework of book culture. Elements
of Byzantine secular culture, once introduced into Rus',
were integrated and interpreted as part of a unified Chris-
tian spiritual tradition (Kalakura et al., 2015: 199).

During the reign of Prince Volodymyr, nearly the entire
Kyivan Rus' territory was converted to Christianity, as at-
tested by Rus' chronicles. The population accepted the
Christian faith primarily through the oral missionary
preaching of their first enlighteners. To reinforce this reli-
gious endeavor, the intensive development of literacy was
necessary, along with the establishment of an adequate
educational system, the training of literate individuals, and
the creation of schools to prepare them from among the
newly converted population. The pastors of the 10th—12th
centuries fully recognized the necessity of education and
religious preaching.

Overall, early Rus' Christian preaching reflected biblical
views on humanity and the aspiration to see human beings
in unity with God. A person was perceived as an integral
part of the universal whole, which introduced an ambiva-
lence into philosophical concepts and brought philosophy
closer to human life and its practical objectives. In consid-
ering the individual human "self" within the totality of its ex-
ternal connections as an empirical "self" and in its contem-
plative orientation towards itself and God as a pure "self,"
early Rus' scribes refrained from attributing transcendence
to the pure "self." Instead, they emphasized the interrela-
tion between the empirical and the pure "self." However,
the substantiality of the pure "self* was acknowledged as
being so dependent on the Creator that its comprehension
was perceived as a history of attaining divine likeness. This
concept defined the anthropological code of the early Rus’
individual and shaped their image within the emerging
Christian culture (Anthropological Code..., 2020: 213).

It is important to emphasize that, at that time and for
many centuries thereafter, schools were not divided into
"secular" and "religious" institutions. In all these educa-
tional establishments, teachers were either priests or
monks, as they were the most educated members of so-
ciety. Education was also based on the study of liturgical
and theological literature, church singing, and ecclesias-
tical regulations. The first "primers" for an extended pe-
riod were books such as the Psalter and the Apostle. Nat-
urally, graduates of these schools went on to serve in
both ecclesiastical and state institutions, skillfully imple-
menting the internal and external policies of Kyivan Rus’
(Popovych, 2018: 56).

Elements of various traditions and social practices,
shaped by the diversity of Eastern cultures (such as those
of Byzantium, Syria, and Egypt), also constitute a distinc-
tive feature of religious education in Eastern Christianity.
This is evident in architecture, painting, music, and litera-
ture, which reflect influences from Roman, Greek, Persian,
and Arab cultures, as well as local traditions. In Byzantium,
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where Eastern Christian culture developed, theological
schools were highly esteemed, and many prominent phi-
losophers and theologians received their education there.
Byzantine education comprised both spiritual and secular
components, allowing for a balance between religious and
cultural formation (Yurkevych, 1999: 140). The Armenian
and Syriac Churches had their own schools, where the pri-
mary subjects of study were religion and ancient lan-
guages (such as Syriac). In Armenia, numerous books
were written for educational purposes within the system of
monastic schools for Armenian children. The Coptic
Church placed significant emphasis on preserving educa-
tion in its native language, particularly Coptic. Monasteries
and churches served as primary centers of learning, en-
compassing religious and philosophical knowledge.

It is worth noting that, during their formative period, Or-
thodox monasteries in the Kyivan Rus' territories primarily
performed the following functions: missionary-propagan-
dist (spreading the new Christian doctrine within the then-
pagan society), liturgical (conducting religious services
within the monastic community), and educational (estab-
lishing schools in patronage monasteries for children from
princely families and creating libraries, which were formed
through generous donations from influential newly con-
verted nobles and members of the princely class). The in-
troduction of the Studite Rule in monasteries contributed to
the development of monastic libraries, and by the 19th cen-
tury, this tradition led to the emergence of national library
institutions. It is known that, as early as the first half of the
11th century, a well-equipped grand princely scriptorium
operated at Saint Sophia Cathedral, housing a collection
of 950 volumes, from which some of the most valuable lit-
erary monuments of Old Rus' originated. A distinctive cul-
tural phenomenon of Kyivan Rus', which emerged and ex-
isted within monastic environments, was the tradition of
chronicle writing. During the Kyivan Rus' period, monaster-
ies served not only as centers of religious life but also as
key sites for the development of Ukrainian iconography
and the formation of a local school of church architecture —
thus fulfilling an active cultural-creative function (Lom-
achinska, 2016: 63).

In the domestic context, Orthodox monastic culture was
based, on the one hand, on the preservation of tradition
and, on the other, on openness to new ideas due to the
dynamic transformational challenges of national history.
This duality contributed significantly to the formation of na-
tional cultural heritage. Monastic libraries became bastions
of tradition, given their role in preserving documented cul-
tural heritage. At the same time, they served as sources of
new ideas in the development of national communication
culture. At critical junctures in national history, Orthodox
monasticism, through its established system of spiritual
values, acted as a consolidating force in shaping ethnocul-
tural traditions and value orientations, significantly influ-
encing the formation of the educational foundations of the
Ukrainian nation (Lomachinska, 2019: 202).

Despite the fact that, traditionally, educational institu-
tions in Eastern Christianity had limited accessibility for
certain social groups — primarily addressing the elite,
clergy, and intelligentsia (such as Patriarchal schools, the-
ological seminaries, and academies) — as Christianity de-
veloped in the region, new forms of education emerged,
becoming accessible to broader segments of the popula-
tion. For instance, in the Middle East, numerous educa-
tional institutions, such as Sunday schools and theological
universities, offer religious education for various age
groups and levels of preparation. It is important to note that

CX14 Tom 7 (1) 2025
Peniris i rno6anbHi BUKANKK cyyacHOCTi

M. Stadnyk (M.CTtagHuk)

mass religious education in Eastern Christianity is not con-
fined solely to formal instruction. It also encompasses par-
ticipation in liturgical services, the reading of the Holy
Scriptures, and engagement with spiritual mentors.

In contemporary Ukraine, religious education is di-
vided into general educational programs (such as religious
instruction in parish and Sunday schools or biblical
courses) and professionally oriented theological educa-
tion, which underscores the country's adherence to East-
ern Christian educational traditions. One of the positive as-
pects of this system is the establishment of a legal frame-
work for confessional religious education at the state level.
Notably, the specialty of Theology has been integrated into
the higher education system not only in religious institu-
tions but also in secular ones. Moreover, the state has rec-
ognized the diplomas of theological educational institu-
tions, which has become a significant legal and moral fac-
tor for religious organizations in their professional activi-
ties. Theological education is provided both in specialized
religious institutions and at higher educational establish-
ments through bachelor's and master's degree programs.
Religious institutions established by religious organiza-
tions train clergy and church ministers, with their educa-
tional content focused on theology. These institutions in-
clude theological universities, institutes, academies, semi-
naries, and colleges. Simultaneously, state and private
higher education institutions offer licensed and accredited
programs in Theology (Lomachinska, Martych, 2021: 180).

It is also important to highlight that the current Consti-
tution of Ukraine (Article 35) aligns with international stand-
ards on freedom of religion and declares the state’s neutral
stance toward officially registered religious communities,
ensuring non-interference in church affairs. The fundamen-
tal law enshrines the principles of the separation of church
and state, guarantees their autonomy, and affirms the
equality of all religious denominations, thus providing them
with broad opportunities to realize their principles and in-
terests without granting special privileges to any particular
faith (Verkhovna Rada Ukrainy, 1996). State policy is
aimed at creating conditions for the unhindered activities of
religious associations.

Such institutional measures by the state respond to the
increasing trend of religiosity among the population, which,
in turn, seeks to fill the ideological vacuum left after the
collapse of the totalitarian regime. To this day, significant
changes continue to reshape the social structure, further
exacerbated by the ongoing Russian-Ukrainian war, inten-
sifying societal polarization while simultaneously increas-
ing the demand for mercy and charity. Religious and cul-
tural traditions have gained renewed significance, particu-
larly in western Ukrainian regions, and the activities of reli-
gious organizations have become increasingly visible, bol-
stered by state support and media attention. As noted by
L. Fylypovych, in analyzing religious education and reli-
gious cognition, the relationship between secular and reli-
gious components within religious education should con-
tribute to the integration of the mental and axiological ori-
entations of individuals and society. As a result, people
may once again find faith in moral ideals and values, com-
prehend and internally accept the meaning and essence of
human life, and gain another path toward achieving per-
sonal aspirations. Naturally, for this to occur, individuals
must acquire knowledge of a certain set of religious princi-
ples (Fylypovych, L., Gavrilova, 2012).

BignosigHO [0 iNOCOMCHKO-LiHHICHUX YCTaHOBOK,
(haxoBa penirieaHaB4a ocsiTa cnpomoxHa: 1) okpecnutu i
CnpuaTM QOPMYBaHHIO MPABUMBbHUX PaMOK MOBEAiHKN; 2)
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3anponoHyBaT 0COBMCTOCTi KOMMMEKC YCTAHOBOK, SIKWN
BMKIIOMAE HEraTMBHI KONMMBAHHA Yy MOLUYKY BigmnoBigHOro
ceiTornagy; 3) pernameHTyBaTW MEBHi, YiTKO MO3HAYeHi
LiHHOCTI y noniBapiaHTHOCTi MopanbHoro BubGopy, npwu
LbOMY He 3any4yaroun fAuHy A0 4YMCTO Bipyloumx, 3
BigmoBolo Bif nposenitnamy (Kosmii, 2014).

Thus, the current development of religious education
and religious cognition indicates that the fundamental pa-
rameters of the interaction between religion and education,
faith and reason, are becoming increasingly relevant in a
globalized society. Within this context, it is also appropriate
to highlight the historical role and significance of Orthodox
faith as a consolidating and formative ethno-mental factor
in contemporary Ukraine. This factor shapes a distinct per-
ception and interpretation of the world, a specific mode of
thinking, and a particular spiritual disposition within the
system of the nation's spiritual life. Representatives of the
New Historical School have examined this phenomenon,
noting that the development of Ukrainian society in the era
of independence is influenced by two primary factors: local
(internal) and fundamental (or global). Accordingly, both
the educational and religious spheres of Ukraine are un-
dergoing transformation within these two dimensions.

One of the most evident consequences of societal
transformations in modern Ukrainian history has been the
transformation of the Church from an external, non-sys-
temic element of Ukrainian society into a fully integrated
social institution. In terms of its significance and influence,
it now stands alongside other key institutions such as the
family, school, and military. Having acquired new qualita-
tive characteristics based on the systemic changes in its
societal status over the past thirty years, the Church has
not only recognized the necessity of developing interac-
tions with other social institutions but, in certain cases, has
even taken the initiative in expanding and strengthening
such connections (Predko et al., 2024).

However, the revival of the Church’s interaction with
other institutions in contemporary Ukraine began precisely
within its primary spheres of social activity, particularly in
the areas of religious education, upbringing, instruction,
and enlightenment. The Church's role has also become in-
creasingly relevant in the field of social work, especially in
addressing the needs of vulnerable social groups. For
these reasons, the modern system of ecclesiastical educa-
tion and upbringing in Ukraine plays a significant role in
fostering national values among the general public.

Conclusions

Thus, the study of the historical and contemporary con-
text of the relationship between religion and education in
shaping ethno-mentality has revealed that religious educa-
tional systems aim to cultivate national values that are or-
ganically integrated into the local socio-cultural space. In
the historical context of its development, religious cogni-
tion, as the foundation of the educational process within
Eastern Christianity, has contributed to the formation of a
unique ethno-mentality that synthesizes the historical her-
itage of an ethnic group with contemporary realities. At its
core, the ethno-mental dimensions of cognition in the edu-
cational process of Eastern Christianity foster a worldview
in which knowledge is integrated with the spiritual princi-
ples of faith. The primary objective of this process is to
"draw closer" to God, refine ethnic existence, and enhance
the moral life of society. The ethno-mental aspects of the
educational process in Eastern Christianity are crucial for
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understanding how culture, language, religion, and tradi-
tions influence the development of education among differ-
ent peoples.

Within the Christian educational tradition, the primary
centers of learning, which encompassed both religious and
philosophical knowledge, were monasteries. In national
contexts, these institutions successfully integrated Byzan-
tine theological heritage with the spiritual values of the Ky-
ivan Rus’ ethnos. Orthodox monasticism, through its es-
tablished system of spiritual values, served as a consoli-
dating factor in shaping ethno-cultural traditions and value
orientations. It significantly influenced the formation of the
educational foundations of the Ukrainian nation.

The modern system of religious education in Ukraine
aligns with international norms concerning freedom of reli-
gion, ensuring the non-interference of the state in church
affairs. However, in the face of global contemporary chal-
lenges, the Church has begun to take on an increasingly
active social role in the field of religious education. This
process ensures the continuity of spiritual heritage and the
formation of a national worldview, which serves as the
foundation for the development of intellectual and moral
values in Ukrainian society.
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ETHOMeHTanbHI BUMIPU OCBITHLOIO
npouecy CXiaAHOro XpucTUAHCTBA
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KuiBchkuii cromuunuii yHiBepeuteT iMeHi bopuca I'pinuenka (Ykpaina)

Y cTaTTi pO3KPUTO ETHOMEHTarbHI BUMIpX OCBITHLOrO NMPOLIECY CXiAHOMO XpUCTUAHCTBA. [JocnigXeHO iCTOPUYHUIN KOH-
TeKkcT npobnemun yepes obrpyHTyBaHHS akTopiB, L0 BNMBaOTb HAa POPMYBaHHA €THOMEHTalIbHMX 0COBNMBOCTEN pis-
HMX HapOAiB, BUCBITNIEHO POIb OCBITW B 36epexeHHi Ta nepeaadi KynbTypHUX TpaauLini Ta LiHHOCTEW CXiAHOMO XPUCTUSAH-
ctBa. [lpoaHanizoBaHo No3uii BiZOMUX penirie3HaBLUiB Npo porb PenirinHol Ta penirie3HaByol OCBITU B Cy4aCHMX OCBITHIX
npakTuKax Ta 3arasnbHii KynbTypi YKpaiHCbKOi CMiNbHOTW. Y CTaTTi HAronoLwyeTbCS, WO B KOHTEKCTI CXiQHOro XpUCTUAHCTBA
€THOMEHTArbHI acnekT! penirinHoro nisHaHHA Po3rnsa4atnTbCHa Yepes KIYOoBi B3aEMO3B A3KM: penirii Ta ocBiTK, penirii Ta
ni3HaHHSA, BipM N po3ymy. Y Tpagmuisix CXigHOro XpUCTUSIHCTBA, 30KpeMa Bi3aHTIMCbKOI, NMpaBOCnaBHOI, BiDMEHCLKOI Ta
iHLUMX CXiAHMX LIepKOB, OCBITa 3aBxau Oyna TicCHO noB’sidaHa 3 penirieto. OCBITHIN NpoLec CnpsMOBYBaBCS Ha iHTerpauito
ni3HaHHSA y CBITOrMSAHY CUCTEMY OCOOMCTOCTI, OPIEHTYOUM 1T HA MOparbHO-ETUYHI MPUHLMMM XPUCTUSAHCTBA. Baxnuey
ponb y LUbOMY BifirpaBano 60rocrnoBCbke HaBYaHHS, ke B yMOBaxX CXiAHOXPUCTUSHCLKOI TpaauLii 3ocepea)yBanocs Ha
rmnbéokoMy ocmMucrieHHi Ceatoro MNucema Ta CeATMX TaiHCTB. BuBYeHHS Teonorii He 0OMeXyBanocs BUKITHOYHO iHTENEK-
TyanbHUM aHani3om, a criyrysano yHaaMmeHTom Ans hopMyBaHHSA KOH(ECINHO AeTepMiHOBaHUX XUTTEBUX OPIEHTUPIB.
OTpuMaHi pesynbTaTv CNPUATUMYTb MMOLLIOMY PO3YMIHHIO CBITOMMAAHMX NPOLECIB, L0 PO3ropTaloTbCsa Ha NepeTuHi pe-
nirii, ocBiTN Ta popMyBaHHSA HaLiOHaNbHOI IAEHTUYHOCTI.

Kno4oBi cnoBa: eTHOMEHTanbHICTb, penirinHa OcBiTa, CXigHe XPUCTUSIHCTBO, KOHECiHA AOMIHAHTA, HauioHanbHa
iAEHTUYHICTb, penirinHa iAeHTUYHICTb.

Received (Haginwna oo pegakuii): 17.01.2025,
Accepted (MpunHaTa go Apyky): 26.02.2025
Available online (Ony6nikoBaHo oHnawH) 30.03.2025

CX14 Tom 7 (1) 2025
Peniris i rno6anbHi BUKANKK cyyacHOCTi


https://digitalcommons.georgefox.edu/cgi/viewcontent.cgi?article=2516&context=ree
https://digitalcommons.georgefox.edu/cgi/viewcontent.cgi?article=2516&context=ree

