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Introduction 
One of the main features of the contemporary stage of 

the development of world civilization is the globalization of 
all human social life, namely of its cultural, informati
and economic spheres. Various concepts of globalization 
are emerging and being developed. To understand the 
modern world as a single whole, as an economic and 
social system, the term “internationalization”
widely used for a long time.  

In earlier times in science, we talked only about the i
ternationalization of the economy, social and cultural life, 
etc. However, this concept has now spread to all systemic 
and institutional levels and structures.

Internationalization and integration of highe
in a global international aspect poses many new que
tions to the theory and practice. The most important of 
them are what is common and individual in education and 
science, what laws, forms, methods of management are 
universal, and which of them operate within the range of 
specific conditions of different countries, what is the best 
way to perform the functions of education and science in 
international activity, what are the peculiarities national 
style in education and development of the univer
an educational institution, in organizational behavior, 
management systems, how important these features are 

ABSTRACT 
The article considers the processes of democratization of social institutions of 

education and science on the basis of the world
veloped by the author and presented in his earlier works as an institutionalized 
process of functioning of deliberative socioeconomic development in the instit
tional model of globalization. The author considers “The 2030 Agenda for Sustai
able Development” (UN) and the Global Action Program “Education for Sustainable 
Development” (UNESCO) as key documents shaping the tasks of further develo
ment of these social institutions. It highlights the key educational concepts for the 
transformation of the global world and shows how they correspond to the goals 
and objectives of these key international documents; substantiates specific dire
tions for key areas of the educational goal of global sustainable development (for 
all levels of education), which should be included in the education and training sy
tem, formulates the tasks of further transformation of educational institutions; 
states that the principles of education defined in these global programs are most 
successfully implemented today within the fr
tainable Development” model, which allows the formation of such key compete
cies as a sustainable lifestyle, knowledge of human rights and mechanisms for 
their observance, gender equality, promoting a culture of peace and n
and recognizing cultural diversity. 

9343.2022.3(2).263729 

 © The Author(s). Published by Ukrainian  
          Cultural Study and Borys Grinchenko Kyiv University 

0001-9729-6861) 

of the National Academy of Educational Sciences of Ukraine 

One of the main features of the contemporary stage of 
the development of world civilization is the globalization of 
all human social life, namely of its cultural, informational, 
and economic spheres. Various concepts of globalization 
are emerging and being developed. To understand the 
modern world as a single whole, as an economic and 

“internationalization” has been 

rlier times in science, we talked only about the in-
ternationalization of the economy, social and cultural life, 
etc. However, this concept has now spread to all systemic 
and institutional levels and structures. 

Internationalization and integration of higher education 
in a global international aspect poses many new ques-
tions to the theory and practice. The most important of 
them are what is common and individual in education and 
science, what laws, forms, methods of management are 

m operate within the range of 
specific conditions of different countries, what is the best 
way to perform the functions of education and science in 
international activity, what are the peculiarities national 
style in education and development of the university as 
an educational institution, in organizational behavior, 
management systems, how important these features are 

for achieving the desired results. Almost every developed 
country has rich experience in developing a higher educ
tion system. The results of the analysis of this experience 
can contribute to the development and enrichment of the 
domestic education system, make it possible to avoid the 
repetition of mistakes and give the opportunity to discover 
new approaches to solving a number of issues in 
(Zinchenko, 2020). 

Nowadays, the word “globalization”
being used to characterize the processes taking place in 
the world. Significant changes in the processes taking 
place on a global scale lie behind the change of terms. 

Globalization presupposes the fusion of societies and 
economies (and all their institutions, including educational 
and scientific ones) of all countries into one single socio
economic system with the prospect of similar political and 
ideological unification and possible (although not always 
desirable) cultural and spiritual standardization within the 
global social system (Zinchenko, 2018

As a result, there is a need for integrative conceptua
ization and scientific synthesis of existing concepts and 
theories of the relevant direction. It seems to us that a 
new type of social contract between society and citizens 
should be formed, which should necessarily be included 
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for achieving the desired results. Almost every developed 
country has rich experience in developing a higher educa-

of the analysis of this experience 
can contribute to the development and enrichment of the 
domestic education system, make it possible to avoid the 
repetition of mistakes and give the opportunity to discover 
new approaches to solving a number of issues in this field 

“globalization” is increasingly 
being used to characterize the processes taking place in 
the world. Significant changes in the processes taking 
place on a global scale lie behind the change of terms.  

ization presupposes the fusion of societies and 
economies (and all their institutions, including educational 
and scientific ones) of all countries into one single socio-
economic system with the prospect of similar political and 

possible (although not always 
desirable) cultural and spiritual standardization within the 

Zinchenko, 2018).  
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the relevant direction. It seems to us that a 
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in contemporary institutional systems (Sintschenko, 2017: 
239).  

At the same time, it is manifested differently on the 
basis of different national cultures, and because of this, 
the specifics of socio-economic development in the mod-
ern globalized world should be built on the basis of inter-
cultural dialogue of different countries, social systems and 
civil institutions (Petrow, 2013). Finally, such a system of 
institutionalization should include the ideas of the security 
of society and culture from the destructive influence of 
anti-culture and anti-values. 

In the contemporary world, there is a diversification of 
various models of higher education. At the same time, the 
multivariate nature and diversity of models of higher edu-
cation do not exclude their originality (Bildung auf einen 
Blick 2017, URL).  

At the same time, the multi-model nature of education 
systems does not exclude the existence of the general 
problems related to the need for permanent adaptation of 
educational programs to the current needs of society and 
increasing requirements for the level and quality of edu-
cation. 

Almost every developed country has rich experience 
in building a higher education system. The results of the 
analysis of this experience can contribute to the devel-
opment and enrichment of the domestic education sys-
tem, make it possible to avoid repeating mistakes and to 
discover new approaches to solving a number of prob-
lems in this field. Therefore, based on this, we believe 
that it is impossible to claim to create a strategy of mod-
ernizing educational and scientific reforms that affect the 
problems of the educational and scientific social institu-
tions in the management of the scientific and educational 
space and, at the same time, not to analyze the existing 
models, schools, trends, their classification in contempo-
rary philosophy of education. This applies both to the field 
of the social component of the philosophy of education 
and to the field of education management. 

Recent decades have seen the growth of integration 
processes in the world, the development of tendencies 
towards joint solutions of the tasks by countries. Another 
difference is related to the scientific and technical revolu-
tion and the formation of the “information society”.  

The revolution in technological processes, in turn, is 
the cause of significant shifts in the nation’s hierarchy, the 
prerequisite for which is institutional transformations for 
the sustainable development of society in the context of 
the internationalization of higher education and science 
(Newby, 1999). 

 
Research methods 
Theory building, analysis and consideration of posi-

tions and concepts should be based on the method of 
comparative analysis, and the grounds for such analysis 
are specified for each case, namely a certain comparison 
of works and ideas of authors who do not belong to the 
same direction within the worldview school. At the same 
time, they are considered as methodological and theoreti-
cal prerequisites for a multifaceted, objectively deter-
mined process of understanding the transformations of 
socio-economic structures and the institutionalization of 
civil society in the conditions of globalization as a holistic, 
interconnected phenomenon.  

On this basis, the possibility of an authentic conceptu-
al consideration of the originality of ideas, their role in 
global socio-economic processes and people’s daily life is 
revealed and implemented.  

With such an approach, the attention of the research 
is focused on moments that do not always appear as de-
fining or fundamental for one or another thinker, while 
other positions are involved only to the extent that they 
are related to the problems of general and special global 
studies.  

We consider a promising “model” of research to be 
one that distinguishes and integrates the transformational 
and structural aspects of the branches of knowledge 
about the trends of institutionalization in the conditions of 
globalization processes. These ideas are used as meth-
odological bases for determining the principles and atti-
tudes of socio-economic activity in the conditions of glob-
al development and transformational processes. 

In contemporary global studies, a simulated homeo-
static avalanching model of the crisis degradation of a 
society that lives according to the principles of consump-
tion has been formed, which threatens to cause the situa-
tion of a drop in the development of intelligence below a 
critical mark and a stoppage of technical progress and a 
sharp increase in mortality compared to the birth rate as a 
result of it (Zinchenko et all., 2018). This determines the 
pressing need for the development of an institutional ap-
proach in social cognition and social philosophy.  

At the same time, civil and institutional practice in the 
conditions of globalization needs a high-quality methodo-
logical basis, which should be precisely the socio-
philosophical system of the integrative global paradigm of 
civil institutionalization based on the generalization of 
achievements, in particular, the world-systems analysis, 
the macro-social approach, the concept of dependence 
(dependent development) (Chase-Dunn, 2015) and post-
imperialism, theories of subsidiarity, communitarianism, 
concepts of social deliberativeness and libertarianism in 
the context of forming a global-stage understanding of 
social development. 

It is assumed that it is necessary to identify and con-
ceptualize the essential interdependence and 
interconditionality of systemic and functional characteris-
tics of the institutional dimension of global transformations 
of world development, its systemic connections in global 
reality as an institutionalized process of functioning of 
deliberative socio-economic development in the institu-
tional model of globalization on the basis of the author’s 
world-systemic global-stage concept.  

The research hypothesis also lies in the assumption 
that the process of democratization of social institutions of 
education and science can be effectively investigated on 
the basis of the analysis of the decision-making process 
in the field of socio-economic activity, which consists of 
two relatively independent factors: on the one hand, of 
the community of citizens, as a whole, which has the ca-
pacity for self-organization and self-management, and, on 
the other hand, of the structures and bodies of social-
administrative management, which fulfills the will of the 
state and society, but are capable of transferring part of 
the powers in self-government relations.  

In this regard, global-stage understanding of the 
world’s global development and its transformations as 
a process of reproduction of the internal need for the de-
velopment of not every socio-economic socio-historical 
entity taken separately, but as all those socio-economic 
historical systems that existed in the past and that exist 
now taken together, i.e. human society as a whole should 
be formed, which necessarily implies the study of interac-
tion between individual concrete societies as socio-
economic historical formations and their various systems 
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and institutions (Zinchenko, 2017). Socio-historical sys-
tems always influence each other in one way or another, 
and often the impact of one socio-economic historical 
system on another led to significant changes in the struc-
ture of the latter’s institutions (including in the fields of 
education and science). The term “social induction” is 
introduced and applied to the aforementioned institutional 
type of influence; one of the results of this is that less 
developed socio-historical systems of a lower type are 
transformed into systems of the same type as those that 
influence them, that is, are brought up to the next level 
under the influence of socio-historical systems of a higher 
type and their institutions. All existing socio-economic 
historical systems form a certain institutionalized integrity 
and unity – the world socio-economic historical space. 

Therefore, it is necessary to study the transforma-
tional models of globalized world development and 
institutional transformations for the sustainable de-
velopment of society in the context of the internationali-
zation of higher education and science, which is important 
today for the discussion and understanding of the follow-
ing issues:  

- the degree of adequacy of the analysis of the main 
models of development and crisis of the global system 
(“neo-capitalism”, late capitalism, industrialism, post-
capitalism, etc.);  

- the nature of current manifestations of the social 
revolution; transformations of the ideology of world and 
social development;  

- the perspectives of the market economy functioning;  
- the doctrine of globalization and its ideological 

cover. 
 

Results and Discussion 
A country’s place in the modern world is increasingly 

determined by the quality of human capital, the state of 
education and the degree of use of science and technol-
ogy in production.  

Wealth in the amount of labor force and raw materials 
can be considered less and less as a competitive ad-
vantage in accordance with how the share of these fac-
tors in creating the value of all products decreases. Be-
cause of this irreversible development, it is increasingly 
likely that developing countries can succeed solely on the 
basis of their minerals and correspondingly cheaper labor 
(Human Development Report, 2016). However, this pro-
cess is still far from identical to the real universalization of 
the global community.  

In other words, in addition to certain realities of 
globalization, institutional transformations for the 
sustainable development of society in the context of 
the internationalization of higher education and sci-
ence, equally real trends of regionalization, dissocia-
tion, and even asocialization coexist in the world. 

Studying the social future and institutional transfor-
mations for the sustainable development of society in the 
context of the internationalization of higher education and 
science, the emphasis should be placed equally on the 
analysis of values and on the analysis of social institu-
tions, which will allow understanding the real mechanisms 
of the practical construction of a new society taking into 
account globalization processes. 

Turning to the immanent content of institutional prob-
lems of institutional transformations for the sustainable 
development of society in the context of the international-
ization of higher education and science, it should be not-
ed that scientific reflection has always been present in the 

depths of globalist knowledge in a decisive way, since the 
discovery of its content was connected with the discovery 
of the understanding of the unity of natural and social 
existence, and, within the latter, in the unity of education-
al, scientific, political, economic, etc. existence. Such 
unity implements the target function and provides a con-
trolling influence in relation to society in the form of prac-
tical-transformative activity or social, economic and politi-
cal power over space.  

In contemporary conditions, the “contradictions of 
globalism and imperialism” cannot be reduced to general 
formulas, such as “universal contradictions between labor 
and capitalism”, and even more so cannot be resolved by 
them. 

Therefore, in order to substantiate the theoretical and 
applied tools, the state of research of the perspectives 
and strategies of sustainable development of society in 
the processes of institutionalization of the world global 
system as a holistic and multi-level sphere of interaction 
of economies, societies, states, social institutions, cul-
tures, peoples, nations, worldviews and people should be 
analyzed first of all in the context internationalization of 
educational and scientific space. 

 

Contemporary models of institutionalization and 
problems and tasks of analysis of global transfor-
mations.  

Contemporary models of institutionalization and self-
organization of social systems should be developed 
around basic principles: intellectual and moral enlighten-
ment, civil institutionalization, socially significant models 
of public administration.  

The study of general multicultural contexts of social 
development makes it obvious that the development of a 
new type of social development should become a priority 
area of social institutionalization.  

Institutionalized civil society is a social and cultural 
factor, which includes a person’s relationship to the 
means of not only material production, but also the self-
production of the person as a social, cultural being.  

The historical trend of transition from political and 
economic determinism to freedom, thanks to which a per-
son becomes a co-owner of the universal conditions of 
the personal development, regardless of the socio-
economic functions and roles performed by them, is ex-
pressed in the idea of civil society. 

For modern scientific thought, social science and so-
cio-philosophical, economic and political and managerial 
theories, the integration of developed societies in the con-
temporary “neo-capitalist” (or “neo-industrial”, “post-
industrial”, “late capitalist” in the terminology (Marcuse, 
1993)) phase of their development is the object of special 
research on how modern developed states manage to 
institutionalize and control socio-economic and political 
relations.  

This is, first of all, an analysis of global institutional, 
worldview and social transformations, the functioning 
of ideology, the educational system and mass media, 
methods of limiting social struggle within the frame-
work of a formalized social system, and above all with-
in the framework of the development of existing social 
institutions and, in particular, market control.  

Contemporary science confirms the presence of social 
conditions and forces alien to human beings in society 
today, which not only have not been weakened, but what 
is more, nowadays, a person and humanity have fallen 
into such severe dependencies and dangers that not only 
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threaten to turn them into objects of social relations be-
yond their control, but also endanger the very foundations 
of human life on a global scale. These problems can only 
be solved on a global scale. 

In the new economy, wealth is determined by the pos-
session of human capital – knowledge has become not 
only an independent factor of production, but also the 
main factor in the entire system of factors. The formation 
of a new economy is the result of the development of new 
knowledge (Metzger, 2017). Estimates show that 
knowledge doubles every decade. This is due to the fact 
that it is rapidly changing the appearance of the modern 
world, existing in the form of information as systematized 
data. 

There is a need not just to improve the institutional 
level of global society, but also to perform a fundamental 
changing of thinking, to develop and implement new ap-
proaches, organizational forms and methods of forming 
strategies for its development. The concept of globaliza-
tion, starting with which the processes of social transfor-
mation and institutionalization, or, more precisely, of 
transformational institutionalization are considered, has 
become the ascendant. 

 
Goals of sustainable development of education 

and science as an integrative component of the glob-
al strategy of social development at all levels. 

Developed countries (primarily EU states) undertook 
to implement “The 2030 Agenda for Sustainable Devel-
opment” together with all UN member states, or 2030 
Agenda called “Transforming our world”. The whole name 
is “Transforming our world: the 2030 Agenda for Sustain-
able Development”. 

Thanks to the 17 goals of sustainable development 
“Sustainable Development Goals – SDGs” (Ziele der 
Agenda 2030, URL) the world community has specific 
areas of activity. To implement its ambitious vision of a 
peaceful, fair, socially inclusive world that uses natural 
and human resources sustainably, comprehensive 
changes are necessary at the economic, complex-social 
(including educational-scientific) and ecological levels to 
ensure general respect for human rights and opportuni-
ties, equality and self-determination.  

In addition to encouraging people and protecting the 
environment and social development, the member states 
declared their determination to take bold and transforma-
tive steps that are urgently needed to put them on the 
path of sustainable development and sustainability, and 
promised to act together. Thus, the concept of “partner-
ship in the spirit of global solidarity” plays an important 
role in the implementation of “The 2030 Agenda for Sus-
tainable Development”.  

Cooperation at all levels is crucial for sustainable de-
velopment. Governments and civil societies, the private 
sector, the education sector and individuals should all 
work together to make progress in remaking the world.  

In this regard, the UN adopted the relevant Resolution 
of the General Assembly – “Transforming our world: the 
2030 Agenda for Sustainable Development” (Vereinte 
Nationen, URL). 

To implement the educational goal, UNESCO devel-
oped the Global Action Programme “Education for Sus-
tainable Development”, which was adopted by the UN at 
its General Assembly in 2015 in a resolution. 

In addition to being a component of Goal 4 (Inclusive, 
equitable and quality education), the Global Action Pro-
gramme will also contribute to the achievement of Goal 

12 (Sustainable consumption) and Goal 13 (Combating 
climate change). 

Given the global lack of resources and the related 
problems of distribution, Education for Sustainable De-
velopment (ESD) should contribute to the creation of 
peaceful, free and prosperous coexistence and a safe 
environment for present and future generations. A critical 
reflection of one’s own reality of life, social conditions, 
currently existing thought patterns and value judgments is 
aimed at the responsibility and maturity of the individual. 
People of all ages, genders and cultures should be sup-
ported to develop alternative visions of a sustainable fu-
ture and work creatively with others to implement these 
visions. 

ESD not only raises awareness of the complexity of 
problems, but also promotes connection between sus-
tainable development and its concrete implementation. 
The goal is to develop the capacity for critical reflection 
and systemic and future-oriented thinking, as well as for 
practices that contribute to sustainable development. 

Education for Sustainable Development should be 
perceived as a general problem and a regulatory idea in 
the entire education system. Cross-school educational 
links are essential for the general thinking in the ecologi-
cal, economic and social dimensions, required as a 
standard. 

The main focus is on sustainable development, peo-
ple should focus more on its issues in the education and 
training system. 

The new goals set benchmarks for sustainable devel-
opment at the economic, environmental and social levels. 
Education should contribute to all 17 goals, but Goal 4 is 
about special education: ensuring inclusive and equitable 
quality education and promoting lifelong learning oppor-
tunities for all. 

 
Education as a key area and direction of 

sustainable development. 
The global goal of education, recorded in “2030 

Agenda”, is to ensure inclusive and equitable quality edu-
cation and promote lifelong learning opportunities for all.  

To achieve this goal, all education partners around the 
world should be involved. In particular, goal 4 “High quali-
ty of education” is to achieve the following targets: 

- By 2030, create means and models that would allow 
everyone to receive and complete free, fair and high-
quality primary, secondary and higher education, which 
will lead to relevant and effective learning outcomes and 
social development. 

- By 2030, ensure everyone’s access to quality educa-
tion at all levels, create appropriate conditions, which will 
allow them to successfully move to the next educational 
levels and carry out lifelong education. 

- By 2030, ensure equal access for all women and 
men to affordable and quality technical, vocational and 
academic education. 

- By 2030, ensure that significantly more young peo-
ple and adults acquire the knowledge, skills and abilities 
related to employment or self-employment. 

- By 2030, eliminate gender disparities in education 
and ensure equal access to all levels of education and 
vocational training for the vulnerable, including persons 
with disabilities, indigenous peoples and children in vul-
nerable situations. 

- By 2030, ensure sufficient literacy and skills for all 
adolescents and the majority of adults. 
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- By 2030, ensure that all learners acquire the 
knowledge and skills needed to promote sustainable de-
velopment, including through education for sustainable 
development and sustainable lifestyles, human rights, 
gender equality, promotion of a culture of peace and non-
violence, global citizenship and appreciation of cultural 
diversity and of culture’s contribution to sustainable de-
velopment (Ziel 4, URL). 

 

Implementation mechanisms. 
- To create and improve educational institutions that 

are “child and youth-friendly, disability- and gender-
sensitive, and create and strengthen safe, non-violent, 
inclusive and effective learning environments for all” (Ziel 
4, URL). 

- By 2020, to expand scholarship opportunities for 
students from developing countries, in particular, for stu-
dents from least developed countries, developing coun-
tries and African countries, for higher education, including 
vocational training and information and communication 
technologies, technical and scientific programs in devel-
oped and other developing countries. 

- By 2030, to provide training of qualified educational 
personnel, including through international cooperation in 
developing countries, especially in least developed coun-
tries and in developing countries. 

 

What options do educational institutions have to 
implement the goals of sustainable development? 

“2030 Agenda” was formed not only for governments. 
All people are called to participate in an ambitious pro-
gram of transformation that can ultimately succeed only in 
cooperation at all levels – both in society and in general.  

The education system “teaches” society on a small 
scale. By learning to work in partnership, develop sus-
tainable development skills, critical thinking, share re-
sponsibility between students and the entire school team, 
schools can be models of sustainable living. 

 

Educational concepts for transforming our global 
world. 

“2030 Agenda” also defines educational concepts and 
models that are necessary for sustainable development:  

Education for sustainable development, education for 
global citizenship and related concepts should teach 
competencies to help us all transform our world to work 
together. Complex competencies of this kind can be de-
veloped with the help of educational models, educational 
principles and educational problems embedded in educa-
tion systems. 

Particular directions for the key areas of the educa-
tional goal of global sustainable development (for all lev-
els of education) can be divided into: 

- Education for sustainable development.   
- Global citizenship education and global learning. 
- Political education. 
- Ethical and moral education. 
- Environmental education.  
- Gender education issues/Equality in all educational 

aspects. 
- Intercultural education.  
- Education in the field of human rights. 
 

International organizations and “The 2030 Agenda 
for Sustainable Development”. 

Leading Education 2030 is also an updated holistic 
and transformative education program of the UNESCO 
“Education 2030” Agenda (Leading Education 2030), in 

accordance with which it aims to contribute to the 
achievement of all its sustainable development goals. 

 
The goal of sustainable development 4 (SDG 4) is 

the goal of education. 
It is aimed at ensuring “inclusive and equitable quality 

education and promote lifelong learning opportunities for 
all”. SDG 4 consists of 10 goals:  

Goal 4.1 By 2030, ensure that all girls and boys com-
plete free, equitable and quality primary and secondary 
education leading to relevant and effective learning out-
comes.  

The provision of 12 years of free, publicly funded, in-
clusive, equitable, quality primary and secondary educa-
tion, at least nine years of which are compulsory, leading 
to relevant learning outcomes, must be provided to all 
without discrimination.  

Goal 4.2 By 2030, ensure that all girls and boys have 
access to quality early childhood development, care and 
pre-primary education so that they are ready for primary 
education.  

Provision of at least one year of free and compulsory 
quality pre-primary education is ensured, which must be 
provided by well-trained teachers, as well as pre-school 
development and care.  

Goal 4.3 By 2030, ensure equal access for all women 
and men to affordable and quality technical, vocational 
and tertiary education, including university. 

It is critical to reduce barriers to skills development 
and technical and vocational education and training 
(TVET) starting with secondary level up to higher educa-
tion, including university, and ensure learning opportuni-
ties throughout life for youth and adults. The provision of 
higher education should gradually be free, in accordance 
with current international agreements.  

Goal 4.4 By 2030, substantially increase the number 
of youth and adults who have relevant skills, including 
technical and vocational skills, for employment, decent 
jobs and entrepreneurship.  

1. Access: Equal access to TVET needs to be ex-
panded, ensuring quality. Learning opportunities should 
be expanded and diversified, using a wide range of mo-
dalities in teaching and learning, so that all young people 
and adults, especially girls and women, can acquire the 
relevant knowledge, skills and abilities for decent work 
and life.  

2. Skill acquisition: In addition to job-specific skills, 
emphasis should be placed on the development of high-
level cognitive and non-cognitive/transferable skills such 
as problem solving, critical thinking, creativity, teamwork, 
communication and conflict resolution skills that can be 
used across a range of professional fields.  

Goal 4.5 By 2030, eliminate gender disparities in edu-
cation and ensure equal access to all levels of education 
and vocational training for the vulnerable, including per-
sons with disabilities, indigenous peoples and children in 
vulnerable situations. 

1. Inclusion and equity: All people, regardless of sex, 
age, race, skin color, ethnicity, language, religion, political 
or other opinion, national or social origin, property or birth, 
as well as persons with disabilities, migrants, indigenous 
peoples, children and youth, especially those in vulnera-
ble situations or other status, must have access to inclu-
sive, equitable, quality education and lifelong learning 
opportunities. Vulnerable groups that require special at-
tention and targeted strategies include people with disa-
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bilities, indigenous peoples, ethnic minorities and the 
poor.  

2. Gender equality: All girls and boys, women and 
men should have equal opportunities to receive quality 
education, achieve equal levels and receive equal bene-
fits from education. Particular attention is needed for girls 
and young women who may experience gender-based 
violence, child marriage, early pregnancy and heavy 
housework, as well as those living in poor and remote 
rural areas. In contexts where boys are disadvantaged, 
targeted action should be taken for them. Policies to 
overcome gender inequality are more effective when they 
are part of an overall package that also promotes health, 
equity, good governance and freedom from child labour.  

Goal 4.6. By 2030, ensure that all youth and a sub-
stantial proportion of adults, both men and women, 
achieve literacy and numeracy. 

The principles, strategies, and actions for this goal are 
underpinned by contemporary understandings of literacy 
as a continuum of skill levels in a given context. This goes 
beyond understanding the simple dichotomy of “literate 
versus illiterate”. Consequently, the objectives of this goal 
aim to ensure that by 2030, all young people and adults 
worldwide should achieve appropriate and recognized 
levels of proficiency in functional literacy and numeracy 
skills equivalent to the level achieved on successful com-
pletion of basic education.  

Target 4.7 By 2030, ensure that all students acquire 
the knowledge and skills necessary to promote sustaina-
ble development, including, among others, education for 
sustainable development and sustainable lifestyles, hu-
man rights, gender equality, promotion of a culture of 
peace and non-violence, global citizenship and assess-
ment of cultural diversity and the contribution of culture to 
sustainable development. 

It is important to give a central place to strengthening 
the contribution of education to the fulfillment of human 
rights, peace and responsible citizenship from local to 
global levels, gender equality, sustainable development 
and health. The content of such education should be rel-
evant with an emphasis on cognitive aspects of learning. 
The knowledge, skills, values and attitudes that citizens 
need to lead productive lives, make informed decisions 
and take active roles at the local and global levels in ad-
dressing and solving global challenges can be acquired 
through Education for Sustainable Development (ESD) 
and Global Citizenship Education (GCED), which include 
peace issues and human rights education, as well as 
intercultural education and education for international 
understanding.  

Goal 4.a Build and upgrade education facilities that 
are child, disability and gender sensitive and provide safe, 
non-violent, inclusive and effective learning environments 
for all. 

This goal is aimed at the need for adequate physical 
infrastructure and a safe, inclusive environment that pro-
motes learning for all, regardless of background or disa-
bility status.  

Goal 4.b By 2020, substantially expand globally the 
number of scholarships available to developing countries, 
in particular least developed countries, small island de-
veloping States and African countries, for enrolment in 
higher education, including vocational training and infor-
mation and communications technology, technical, engi-
neering and scientific programmes, in developed coun-
tries and other developing countries. 

Scholarship programs can play a vital role in providing 
opportunities for young people and adults who would oth-
erwise not be able to continue their education. In cases of 
offering scholarships to students from developing coun-
tries by developed countries, they should be structured to 
develop the potential of the developing country. While the 
importance of scholarships is recognized, donor countries 
are encouraged to expand other forms of education sup-
port. In line with Sustainable Development Goal 4 (SDG-
4) – Education by 2030, focus on equity, inclusion and 
quality, scholarships should be transparently targeted at 
young people from disadvantaged environment.  

Goal 4.c By 2030, substantially increase the supply of 
qualified teachers, including through international cooper-
ation for teacher training in developing countries, espe-
cially least developed countries and small island develop-
ing States 

Teachers, lecturers, educators are the key to achiev-
ing all the goals of Sustainable Development Goal 4 – 
SDG-4. This requires urgent immediate attention, as the 
education equity gap is exacerbated by the shortage and 
inequitable distribution of professionally trained teachers, 
especially in disadvantaged areas. As teachers are fun-
damental to guaranteeing quality education, teachers and 
educators must be empowered, adequately recruited and 
paid, motivated, professionally qualified and supported in 
a system that is adequately resourced, effectively and 
efficiently managed. 

 
Five other SDGs have a direct connection with 

education 
Health and Wellbeing (Target 3,7 SDG 3). By 2030, 

ensure universal access to sexual and reproductive 
healthJcare services, including for family planning, infor-
mation and education, and the integration of reproductive 
health into national strategies and programmes. 

Gender Equality (SDG 5, Target 5.6). Number of 
countries with laws and regulations that ensure that 
women aged 15-49 have an access to sexual and 
reproductive health care, information and education  

Decent work and sustainable growth (SDG 8, Target 
8.6). By 2020, substantially reduce the proportion of youth 
not in employment, education or training  

Responsible consumption and production (SDG 12, 
Target 12.8). By 2030, ensure that people everywhere 
have the relevant information and awareness for 
sustainable development and lifestyles in harmony with 
nature 

Mitigation of climate change (Target 13, SDG 3). 
Improve education, awarenessJraising and human and 
institutional capacity on climate change mitigation, 
adaptation, impact reduction and early warning of 
environmental hazards.  

UNESCO considers education to be an integral and 
essential condition for promoting democracy and human 
rights, strengthening global citizenship and sustainable 
development. UNESCO has developed a foundation for 
actions to achieve the global education goal and supports 
implementation processes in its member countries. 

UNESCO understands education as comprehensive 
and necessary for the development of democracy and 
human rights, as well as strengthening global citizenship 
and sustainable development. Global sustainability goal 
SDG 4 is also UNESCO’s current holistic agenda for 
education. Member States have adopted a concrete 
framework for the implementation of the global education 
goal.  
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The Organization for Economic Co-operation and 
Development – OECD also develops, controls and 
monitors sustainability targets at the global level of 
expertise. In addition, reports on policy coherence, 
progress analysis, etc. are planned. The comprehensive 
programmes “The Future of Education and Skills 
Education 2030 – OECD” and “OECD Learning 
Framework 2030” have been created. “OECD Learning 
Framework 2030” offers forms, visions and principles that 
are the basis for the future of the global system of 
education and science. It is about certain “orientations”, 
not about a ready-made recipe. The Learning Framework 
was jointly created for the OECD Learning Framework 
2030 as a project of representatives of governments and 
a growing community of partners, including thought 
leaders, experts, educational and scientific networks, 
heads of educational institutions, teachers, academics, 
researchers, students and youth groups, parents, 
universities (and other forms of higher education 
institutions), organizations and other social partners. 

A new report by the Organization for Economic Co-
operation and Development (OECD), “OECD Indicators. 
Education at a Glance”, explores how education is global. 
It contains data on the development, financing and 
effectiveness of education systems in 35 OECD countries 
and a number of partner countries. 

For the first time, two new indicators provide 
comparative data on the level of success in higher 
education and the criteria for access to higher education. 
One section is devoted to the educational policy goal of 
the 2030 Agenda. 

Higher academic and professional education remains 
popular and continues to generate high returns for both 
individuals and taxpayers. However, new evidence shows 
that the differences between individual fields of study are 
significant. This follows from the latest OECD research. 

The report shows that economics, administrative and 
legal sciences are the most popular fields in OECD 
countries. 

Every fourth student starts studying in these fields. In 
contrast, an average of only 16% study engineering each 
year and only 5% study computer science, even though 
the employment rate of these graduates exceeds 90% in 
many countries. 

For example, in Germany, law and economics are in 
demand among first-year students, similar to the OECD 
average. 

However, the share of students in science and 
technology is significantly higher than the OECD average 
(10% and 23% in Germany compared to 6% and 16% in 
the OECD average). In engineering sciences, women 
belong to first-year students with a share of only 22% and 
are also underrepresented in the OECD comparison. 

With an employment rate of around 90%, all three 
units achieve similar values. In the social sciences and 
humanities, the employment rate is 84%, but is still higher 
for adults with only a vocational education or a high 
school diploma. 

Overall, the economic benefits of higher education 
remain substantial. For example, 88% of adults with a 
college degree are employed, while 81% of adults with a 
secondary education are employed. The earnings 
advantage of a worker with a college degree averages 
66%, and he or she is almost five times more likely to be 
among the top workers than a worker with only a 
vocational qualification. 

“Higher education promises individuals a high income, 
but education systems should help young people in better 
choosing their education industry,” said OECD Secretary 
General J. A. Gurria. “Equal access to quality education 
creates conditions for a fulfilling life and for economic 
development” (Bericht Bildung, URL). 

Although the chances of high-skilled workers are 
increasing, the employment prospects of less-skilled 
workers are weakening. Even in Germany, 13% of 25-34-
year-olds do not have a professional qualification or a 
high school diploma. This is lower than the OECD 
average, but much higher than in other dual vocational 
training countries such as Austria or Switzerland. 

At 4.3% of gross domestic product (GDP), spending 
on education remains well below the OECD average 
(5.2%). In primary education, spending per pupil is also 
lower than the OECD average of $8,846. Even in higher 
education, costs have not kept up with the increase in 
student numbers. 

The European Union seeks to take into account the 
goals of sustainable development in all its forms as one of 
the key guiding principles for EU policy. The Council of 
the EU states that “a prosperous Union also depends on 
an open and fair international economic, financial, trade 
education system and sustainable and fair access to 
global public goods” and emphasizes the need to 
“promote global citizenship and inform the public about 
the positive transformative potential of these goals” (Rat 
der Europäischen Union, URL). 

The European Union wants to include sustainable 
development goals in all its policies and establish 
sustainable development as the main guiding principle of 
EU policy.  

In January 2019, the European Commission 
presented a reflection document on the EU’s contribution 
to the implementation of global sustainable development 
goals. The Council of the European Union in its 
conclusions called for accelerating the implementation of 
the 2030 Agenda. 

 
Variable applied design models (global, continen-

tal, national, regional levels): 
I. “Transforming our world: the 2030 Agenda for Sus-

tainable Development” offers the following practical 
mechanism for achieving and ensuring inclusive, fair and 
high-quality education and training at the global level of 
education and science, promoting all opportunities for 
education and training throughout life:  

- To allow everyone to receive and complete free, fair 
and high-quality primary, secondary and higher educa-
tion, which will lead to appropriate and effective results of 
sustainable social development of both individual states 
and the global system. 

- To ensure access of all, regardless of social, gender, 
race, ethnicity, to quality education at all levels, create 
appropriate conditions by 2030, which will allow them to 
successfully move to the next educational levels and per-
form lifelong education. 

- For this, all levels, models and systems of education 
should be transformed (through “Education for Sustaina-
ble Development”) to acquire such knowledge and skills 
as are necessary for sustainable development, namely a 
sustainable lifestyle, human rights, gender equality, pro-
moting a culture of peace and non-violence, through 
global citizenship education and recognition of cultural 
diversity and the contribution of culture to sustainable 
development. 
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II. “Leading Education 2030” – the education system 
should develop only as an integral and important condi-
tion for promoting democracy and human rights, 
strengthening global citizenship and sustainable devel-
opment. 

III. “The Future of Education and Skills Education 
2030” – comprehensive monitoring of sustainability tar-
gets at the national educational and scientific levels to 
form a global level of experience. In addition, reports on 
policy coherence, progress analysis, etc. are planned.  

IV. “OECD Learning Framework 2030” offers certain 
“orientations”, but not a ready-made recipe, namely 
forms, visions and principles that are the basis for the 
future of the global system of education and science. Ac-
cording to this, forms of project interactions and coopera-
tion of government representatives and stimulation of the 
growth of the community of partners are developing: in 
particular, ideological leaders, experts, educational and 
scientific networks, heads of educational institutions, 
teachers, scientists, researchers, students and youth 
groups, parents, universities (and others forms of HEIs), 
organizations and other social partners. 

V. European Union – the goals of sustainable devel-
opment in all its forms, including at the level of educational 
and scientific institutions, are key guiding principles for EU 
policy and are ensured by it at the level of national member 
states. Educational institutions can develop only as: 

- open and fair educational systems – this means en-
suring sustainable and fair access to global public goods 
at the levels of a) national governments and b) HEIs; 

- governments, educational institutions and educa-
tional management should promote global citizenship and 
ensure public awareness of the positive potential of edu-
cational transformations as a result of implementing the 
goals of sustainable development.  

1) At the regional level, the EU finances higher educa-
tion programmes such as Erasmus+. The programme 
provides grants in the field of education, training, youth 
and sports to individuals and organizations, encouraging 
mobility, cooperation and partnerships. 

2) EU target funds were also created to respond to 
specific regional situations. These include “EU Emergen-
cy Trust Fund for Africa”, “EU regional Trust Fund in re-
sponse to the Syrian crisis”. These trust funds are fi-
nanced by the EU, its member states and other donors. 
They work directly with governments, local authorities and 
civil society organizations in partner countries to support 
vulnerable population groups. 

3) The European Commission actively contributes to 
regional and global policy dialogue and funding educa-
tional initiatives, such as “Global Partnership for Educa-
tion (GPE)” and “Education Cannot Wait (ECW)”. 

3.1) GPE provides support in more than 65 countries 
with the greatest educational needs. The EU and its 
member states are the largest participants in the GPE. 
The EU allocated total funding of 475 million euros for the 
period of 2014-2020. 

3.2) ECW is a global initiative that aims to transform 
education in emergencies and protracted crises. Since its 
foundation in 2016, it has supported up to 1 million of the 
most vulnerable and hard-to-reach children and youth in 
19 crisis-affected countries. The EU allocated 16 million 
euros to support ECW so far. 

4) However, even in these contexts, EU support is fo-
cused on maintaining and strengthening the system and 
implementing the opportunity to “build better” to increase 
sustainability in the future.  

The EU is increasing its support to fragile states, both 
by increasing the share of humanitarian aid allocated to 
education to 10% from 2019, as stated in the “Communi-
cation on Education in Emergencies and Protracted Cri-
ses”, and by allocating a greater share of bilateral devel-
opment aid to fragile and crisis-affected countries. 

 
How can the EU evaluate the results of its 

interventions in education? 
1) Strategic assessment of EU development 

cooperation support for higher education in partner 
countries. This assessment examines the EU’s support 
for higher education in partner countries. Therefore, this 
is a thematic evaluation that provides general judgments 
rather than evaluation of individual programmes. 

A seminar on dissemination (the term “dissemination” 
defines a special way of spreading and mastering 
experience, adequate to the specific needs of its 
recipients, which has a formative nature) was held on 
December 18, 2017 in Brussels, with the aim of 
presenting the main conclusions and recommendations of 
the evaluation to interested stakeholders. 

2) The Global Education Meeting 2018. The 2018 
Global Education Meeting in Brussels brought together 
education leaders from around the world to review 
progress on the overall global commitment to education 
following the adoption of the 2030 Agenda.  

3) Directorate-General for International Cooperation 
and Development (DEVCO). 

3.1)  DEVCO Unit (Sector) 04 “Evaluation and 
Results” together with the thematic units developed 
sectoral benchmarks to improve the quality of DEVCO 
interventions in terms of design, monitoring and reporting. 
Education is one of the various sectors covered by the 
guidance. It presents performance outcomes that align 
with DEVCO’s policy priorities and the Sustainable 
Development Goals, as well as a number of indicators to 
monitor progress.  

3.2) 24.01.2019 Conference on management of 
sectoral indicators – improving the quality of DEVCO 
interventions in terms of design, monitoring and reporting 
“DEVCO B4 – Culture, Education, Health”. 

VI. Continental Western European educational and 
scientific system (on the example of one of the most 
important “German-centered scientific and educational 
model” of education management) –  SQA (Schulqualität 
Allgemeinbildung) and QIBB (QualitätsInitiative 
Berufsbildung). 

Among the most influential and widespread systems 
of education and scientific training, which in the 
contemporary period are the main subjects of educational 
integration and processes of educational and scientific 
internationalization are: 1) “European continental” system 
(where the dominant ones are the “Franconian model” 
and the “German-centered model” [“model of the 
Humboldt University”]), 2) “Anglo-Saxon” system, on the 
basis of which the following system was historically 
formed (at first as its modification, and then as a separate 
model) 3) – “American” system. In the “European 
continental” education system, the experience of the 
development of the internationalization of the system of 
higher education and science in Germany, Austria, and 
other countries, the education and science systems of 
which have borrowed university and educational-
organizational experience from the Middle Ages and the 
New Age, is of particular interest and causes (“German-
centered scientific educational model”) (Zinchenko, 
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2016), as the top leaders of the division of this system, 
the history of which dates back to the Middle Ages and 
nowadays plays an important role in the development of 
the pan-European educational space. As one of the 
initiators and active participants in the process of 
internationalization and European integration in the field 
of education, Germany reforms the system of higher 
education rather cautiously in the conditions of the 
Bologna process, striving to preserve its national 
educational traditions. 

In this system, the first step towards the 
implementation of the 2030 Agenda was taken in 2015: 
all federal ministries carried out an inventory to get a 
comprehensive overview of the fact that the 17 global 
development goals and 169 sub-goals already have 
strategies, programs and measures. 

In 2016, through a decision of the Council of 
Ministers, governments mandated all ministries to 
incorporate the principles of the 2030 Agenda and its 
sustainable development goals into relevant strategies 
and programs and, where necessary, develop relevant 
plans and actions. All relevant government agencies and 
cooperation partners as well as social partners, civil 
society, industry and science should be involved at the 
federal, provincial, city and municipal levels. 

Implementation of the SDGs until 2030 is carried out 
by all ministries in their respective areas of responsibility. 
As a result, the SDGs are integrated into all activities of 
Austrian politics and administration effectively, 
purposefully and responsibly. 

At the same time, a working group was created by a 
joint ministerial decision of the Federal Offices and the 
Federal Ministry for European and International Affairs 
(BMEIA). The permanent members of the working group 
are also SDG contact persons appointed by the relevant 
federal ministries. Its task is to coordinate the preparation 
of a regular progress report based on internationally 
agreed specifications, on the basis of agreed 
performance indicators and priorities for the next 
reporting period. 

The countries of the German-centered education 
system together with the member countries of the United 
Nations have undertaken the responsibilities to implement 
the Agenda for Sustainable Development by 2030 under 
the name “Transformation of Our World”. The global 
community has 17 Sustainable Development Goals 
(SDGs), which are closely related to specific areas of 
action were designed to implement its ambitious vision of 
a peaceful, fair, socially inclusive world that uses natural 
resources at sustainable levels, with major changes in 
economic, social and ecological levels, general respect 
for human rights, equality and self-determination of all 
people, as well as environmental protection and social 
development.  

Cooperation is crucial for sustainable development. 
Governmental, federal, and civil actors, the private sector, 
schools, and ultimately all people must work together to 
make common progress toward renewing the world. 

According to the results of 2019, from September 23 
to November 20, 2019, an interim summarizing 
symposium “World’s Largest Lesson” 2019 (Sustainable 
Development Goals / UN Agenda 2030) was held. On its 
basis, 1) “Global Program 2030: Commitment and 
Responsibility for the Future of Solidarity” and 2) “Global 
Training of Federal Expertise – Potentials and Prospects” 
were formed. 

 

Education as a key area of sustainable 
development.  

Education is one of the key prerequisites for the 
implementation of the entire “2030 Agenda”. Therefore, 
education has a key role in the vision of a fair, peaceful 
and sustainable society. The global community has set its 
own goal (SDG 4): “Ensure inclusive and equitable quality 
education and promote lifelong learning opportunities for 
all”. All education partners around the world must 
participate to achieve this goal. 

 

Implementation of global goals in Austria and 
Germany. 

The German and Austrian federal governments have 
chosen a comprehensive approach to the implementation 
of the 2030 Agenda to integrate the SDGs into all policy 
and administration activities in an efficient, goal-oriented 
and accountable manner.  

Many of the measures that are established as part of 
the federal administration’s “impact-oriented” approach to 
achieving action goals (such as improving equity and 
gender equality in education) contributes to the achieve-
ment of the SDGs and their goals.  

With the education reform, the quality of education 
and the fairness of education also should be consistently 
improved. Pupils and students can be individually sup-
ported with their different social backgrounds, their abili-
ties and special needs and be better supported in the 
process of transition between school levels.  

Expanding the autonomy of educational institutions 
can, for example, be used to prioritize sustainability un-
derstanding, as well as relevant educational activities.  

“Agenda 2030” is not only governmental. All people 
are called to participate in an ambitious program of trans-
formation that can ultimately succeed only in cooperation 
at all levels - in society as a whole. Educational institu-
tions educate society on a small scale. By learning to 
work in partnership, developing sustainable development 
skills, developing critical thinking, sharing responsibility 
between students and the whole school team, schools 
can be models of sustainable lifestyles.  

Educational networks. There are numerous examples 
of how educational institutions (of different levels) in the 
German-centric system form their profile in the interests 
of sustainable development. Many institutions are orga-
nized in a network, such as: 

- UNESCO schools 
- Ecological schools 
- “Climate schools” project 
- Climate Alliance Schools 
- Schools of fair trade 
- Way Schools 
- Schools of entrepreneurship education 
Educational concepts of transformation of our world. 

The so-called “UNESCO Schools” became part of the 
international UNESCO educational project in the German-
centric system. UNESCO Schools have a model nature, 
which is expressed in a special pedagogical attitude. 
Training is understood as an action-oriented process, 
focused on interdisciplinary intercultural cooperation and 
on a high degree of teamwork. The main topics are 
“World Heritage”, “Sustainable Development”, “Education 
for Peace”, “Human Rights” and “Gender Equality”, “Bio-
diversity” and “Climate Change”, “Tolerance” and 
“Interculturality”, they are considered in educational insti-
tutions, training and project work.  
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An integrative learning style, which understands dif-
ference assessment as an important component of edu-
cational work, is studied and used. The practice of de-
mocracy is the main educational goal. UNESCO Schools 
emphasize modern technologies as auxiliary tools in the 
classroom. At the same time, schools critically examine 
the consequences of rapid technological advancement, 
as information literacy is increasingly being addressed. 

Their slogan is “Learn to know; Learn to do; Learn to 
be; Learn to live together”. 

“Learn to read the world”. Learning and teaching from 
a worldview today makes an irreplaceable contribution to 
modern education for sustainable development. It is pro-
posed to use sustainable development plans for the de-
velopment of educational institutions and lessons, classes 
that contribute to the orientation of pupils/students to 
“world society” and enable them to understand and eval-
uate global development processes and recognize their 
own responsibility in the formation of society.  

The global concept of education aims to enable young 
people to live in a highly complex globally networked and 
culturally heterogeneous world, leading them to personal 
judgment and fostering the development and reflection of 
values. 

SQA (Schulqualität Allgemeinbildung) and QIBB 
(QualitätsInitiative Berufsbildung) provide tools for the 
systematic development of quality in educational institu-
tions. This offers educational institutions an opportunity to 
focus on sustainable development. Educational concepts 
that provide competencies for the formation of sustaina-
ble development can also become the focus of the 
school. A network of partner organizations is available to 
assist educational institutions in such quality development 
processes. These are some examples: 

- Education for sustainable development: Pro-
grammes ÖKOLOG and SQA / QIBB 

- Global learning 
- Political education / Democratic school 
- GenderKompetenzZentrum. 
SQA – general educational quality of education/SQA – 

Schulqualität Allgemeinbildung. 
SQA – This education quality project aims to promote 

the best learning conditions in secondary and higher edu-
cation through the development of pedagogical quality 
and quality assurance. The main attention is paid to inde-
pendent learning, as well as objectively justified teachers’ 
support of this process. 

SQA is not only an essential requirement of the au-
thorities, but a method and tool that offers an opportunity 
to concretely work on the further development of learning 
and teaching in a locality/region/country. So, SQA should 
help take further steps about what you already have to do 
in the most systematic, cost-effective and success-
oriented way possible. Development plans with two sub-
ject areas are used as a planning and control tool (subject 
area 1 is presented), while institutions choose subject 
area 2 according to their own needs and interests. 

QIBB – QualitätsInitiative BerufsBildung (Education 
and Research Development). 

QIBB – Quality Initiative Vocational Training. 
Since 2004, QIBB, which is the professional training of 

the quality initiative, is a strategy for the implementation 
of systematic quality management in the education sys-
tem. 

QIBB’s goal is to continuously support quality devel-
opment as an actively designed continuous process. The 
implementation of quality management (QM) is carried 

out at the educational, state and federal levels of man-
agement in order to ensure and further develop the quali-
ty of school and teaching and the quality of administrative 
services. QIBB is supported internally at all levels of the 
system. QIBB offers tools that help control the quality of 
the process and the results are systematically evaluated 
and displayed so that reasonable and effective measures 
can be taken. 

QIBB includes all professional types of educational in-
stitutions and systems of the following types of schools: 

- vocational and technical schools (ÖBS) and “Q-
ÖBS”, 

- technical, commercial and craft schools (HTL) and 
“HTL Q-SYS”, 

- commercial schools (HAK і HAS) and “HAK Q-SYS”, 
- human vocational schools (HUM) and “Q-HUM”, 
- higher schools of agriculture and forestry (HLFS) 

and “Q-HLFS”, 
- educational institutions of primary education and so-

cial education (BA) and “QBA”. 
Development and quality assurance in QIBB are per-

formed as a purposeful process of continuous improve-
ment based on the four-phase quality control cycle model 
according to Deming (Plan-Do-Check-Act). Through the 
use of quality management tools and the alignment of the 
quality focus (for example, transparent performance eval-
uation, individualization of training) the process is moni-
tored, supported and structured). 

QIBB works with the following educational tools: mod-
eling; goals in the field of the quality matrix; definition of 
key processes; work / education program, including de-
velopment and implementation plan; balance sheet and 
target agreement (BZG) discussion; evaluation: Individual 
feedback, system feedback, review in QIBB; quality re-
port; self-development: teaching and training of manag-
ers, teachers/within the staff and internally (/ for example, 
Quality QIBB); information about the quality management 
system of the general education system is regularly post-
ed on the SQA website – Schulqualität Allgemeinbildung. 

1)SQA and QIBB : 
- Provide tools for systematic development of quality 

in educational institutions. This gives educational institu-
tions an opportunity to focus on sustainable developmen.  

- Educational concepts that transfer competences for 
individual formation of sustainable development can also 
become the center of the school.  

2) A network of partner organizations accessible to all 
is formed to provide assistance to educational institutions 
in such quality development processes as, for example: 

- Education for sustainable development: ÖKOLOG 
program and SQA  /  QIBB 

- Global learning/Global education 
- Political education / Democratic school 
- GenderKompetenzZentrum 
- International organizations 
3) Governments chose the so-called integration ap-

proach to implement the 2030 Agenda in this model: 
- Existing measures and strategies that already make 

a potential contribution to achieving the SDGs were pre-
viously identified. Among them are many measures that 
have been taken in the context of government impact-
oriented management to achieve performance goals (for 
example, improving opportunities and gender equality in 
education).  

- Education reform should also consistently increase 
the quality of education and justice 
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- In the field of education, those who teach us can be 
individually supported by different social knowledge, their 
abilities and special needs and be better supported in the 
transition between school levels 

- Expanding the autonomy of educational institutions 
can, for example, be used to develop priorities in the 
sense of stability, as well as relevant educational 
measures. 

 

Global learning and global citizenship education 
World society is facing increasingly complex tasks that 

affect all spheres of life. Poverty and inequality, environ-
mental problems, humanitarian crises, war, terrorism, 
xenophobia and social injustice have consequences that 
ultimately affect every person. 

An important task of education today is to enable 
young people to understand and critically consider global 
problems in their complexity. At the same time, it is im-
portant to perceive economic, social, political, environ-
mental and cultural events as processes that offer oppor-
tunities for personal participation and participation in the 
world society. 

Global learning strategy in the German-centric system 
It is carried out by the inter-institutional strategic group 

“Global Learning” with stakeholders from the fields of 
public administration, science, teacher training, higher 
and secondary education, schools, youth representation, 
adult education and public organizations, working on the 
strategic development and wider consolidation of global 
learning and global citizenship education in the German-
centered education system. 

The strategic group organizes an annual symposium 
“Global Learning: Potentials and Perspectives” for teach-
ers, educators and the interested public. 

 
Conclusions 
Based on the fact that the phenomena of integration 

and internationalization are growing rapidly in the context 
of globalization, and their properties are determined by 
the laws dictated by the prevailing trend of global devel-
opment, these phenomena acquire special importance 
primarily for small countries and countries that have em-
barked on the path of intensive development or search for 
models of economic and social intensification and institu-
tional transformations for sustainable development of 
society in the context of internationalization of higher ed-
ucation and science, including for Ukraine. Under these 
conditions, people need new knowledge and skills to ably 
use new ideas and new technologies and work effectively 
with them.  

A global-stage understanding of social development 
appears as a scientific model. This is an approach that 
considers the scheme of development and change of 
socio-economic formations and educational and scientific 
institutions as a reproduction of the internal need for the 
development of not each institutional system taken sepa-
rately, but being a collection of all those that existed in the 
past and that exist now socio-historical systems taken 
together, that is, global society as a whole. In this case, 
humanity appears as a single whole, and socio-economic 
systems are seen, first of all, as stages of development of 
this single whole, and not as socio-historical systems 
taken separately. 

These features of social development cause rapid 
changes in various spheres of human activity.  

The existing education system still “teaches” society 
about the tasks and goals of sustainable development on 
a small and insufficient scale. 

“2030 Agenda” forms a practical task for the government, 
so that it provides the maximum conditions through the 
transformation of the education system (“Education for Sus-
tainable Development”) so that all people can participate 
(through the acquisition of quality knowledge and skills 
through education) in the social and state and economic and 
political development. This, in the end, will help to achieve 
success precisely in cooperation at all levels: both in educa-
tion and science, and in society in general. 

Educational institutions and organizations should 
teach to cooperate in solidarity in partnership, develop 
sustainable development skills and critical thinking, share 
responsibility between students and the entire education-
al team, educational institutions can be examples of a 
sustainable lifestyle. 

The process of democratization of institutions of so-
ciety, education and science can effectively change deci-
sion-making in the field of socio-economic activity, educa-
tion and science, which consists of two relatively inde-
pendent factors: on the one hand, of the community of 
citizens, educators, scientists as a community which has 
the capacity for self-organization and self-management, 
and, on the other hand, of the structures and bodies of 
social-administrative management, which fulfill the will of 
the state and society, but are capable of transferring part 
of the authority in self-government relations.  

Education for Sustainable Development, Global Citi-
zenship Education and related concepts should teach 
competence to help all in the transformation of the global 
world to work together.  

Complex competencies of this type can be developed 
with the help of educational models, educational princi-
ples and educational problems embedded in existing ed-
ucation systems. 

Particular directions for the key areas of the educa-
tional goal of global sustainable development (for all lev-
els of education), which should be included in the educa-
tion and training system, are: 

- Education for sustainable development.   
- Global citizenship education and global learning. 
- Political education. 
- Ethical and moral education. 
- Environmental education.  
- Gender education issues/Equality in all educational 

aspects. 
- Intercultural education.  
- Education in the field of human rights. 
Educational institutions should be transformed and 

improved as institutions that: 
- are oriented to all types of youth, people with disa-

bilities; 
- should be “gender-sensitive”; 
- create and strengthen a safe, non-violent, inclusive 

and effective learning environment for all; 
- expand opportunities for receiving scholarships for 

students from developing countries – for higher educa-
tion, including vocational training and information and 
communication technologies, technical and scientific pro-
grams (both through their involvement in educational 
countries and, first of all, at the level of their states); 

- ensure the training of qualified educational person-
nel, including through international cooperation between 
developed countries and developing countries. 
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Continuity of education in the processes of interna-
tionalization, its intensity can be ensured only under two 
conditions of a fundamental nature.  

The first: the use of the latest, available and technical-
ly equipped high-tech learning, knowledge acquisition.  

The second: a person’s perfect mastery of the meth-
odology of independent scientific and research activity. 
The created structure should provide the same conditions 
for an equal choice of scientific and educational actions, 
excluding coercion and domination.  

Rapid globalization of education and science (through 
the processes of their internationalization) is facilitated by 
the rapid development of information and communication 
technologies and the world’s development of the idea of a 
network way of organizing social activities. This method 
has become uncontested for the information environment, 
financial, trade, telecommunications, transport and other 
systems of interaction between people. It is the main en-
gine of future economic, scientific, cultural and social de-
velopment.  

The theoretical and applied research tools of institu-
tional transformations for the sustainable development of 
society in the context of the internationalization of higher 
education and science, global development and transfor-
mations of the process of institutionalization of the world 
global system as a whole and multi-level sphere of inter-
action of economies, societies, states, social institutions, 
cultures, peoples, nations, worldviews and persons, are 
being developed and used. 

That is, the sustainable development of society in the 
context of the internationalization of higher education and 
science, global development and transformations of the 
process of institutionalization of the global world system is 
a holistic and multi-level sphere of interaction of econo-
mies, societies, states, social institutions, cultures, peo-
ples, nations, worldviews, which necessarily influences 
national models of education and science and changing 
the global educational and scientific paradigm. 

A global-stage understanding of social development 
and institutional transformations for the sustainable de-
velopment of society in the context of the internationaliza-
tion of higher education and science necessarily presup-
poses the study of interaction between individual specific 
societies, states, their educational and scientific models, 
systems, as 1) a global system, 2) a component of the 
international integration, 3) processes of internationaliza-
tion. 

“Agenda 2030” also defines pedagogical concepts for 
the development of competence in understanding sus-
tainability within the educational objective.  

Interdisciplinary links are of great importance for joint 
thinking of ecological, economic and social dimensions. In 
addition, education for sustainability, global citizenship 
education, and other educational principles and ap-
proaches provide educational foundations for sustainabil-
ity in all its dimensions. Education should develop 
knowledge, competences and abilities, values and atti-
tudes so that young people can play an active role in 
solving local and global social, economic and environ-
mental problems.  

In this sense, education raises awareness of the com-
plexity of global challenges and promotes the develop-
ment of critical reflection and systemic and future-oriented 
thinking and, ultimately, action.  

The principles of education, training, educational is-
sues and interdisciplinary topics are developed in consor-

tia of educational, scientific, governmental, social and 
public institutions and associations, and are the following: 

- Education for sustainable development 
- Global citizenship education and global learning 
- Political education 
- Environmental education 
- Issues of gender education 
- Intercultural education 
- Education in the field of human rights 
Thus, we can come to the conclusion that the strategy 

of internationalization of the development of higher edu-
cation and the training of scientific and research person-
nel is one of the key strategies in the field of social man-
agement and the philosophy of social development, since 
the way of organization and functioning of the community 
in the present and the future largely depends on what 
exactly we understand by science or which of the para-
digms of education is dominant at a certain historical 
stage. 
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У статті на основі розробленої автором та представленої в його більш ранніх роботах світ-системної глоба-

льно-стадіальної концепції як інституалізованого процесу функціонування деліберативного суспільно-
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нов; артикулює, що принципи освіти, визначені в цих глобальних програмах, найбільш вдало на сьогодні реалі-

зуються в рамках моделі «освіти для стійкого розвитку», яка дозволяє сформувати такі ключові компетентності як 

стійкий спосіб життя, знання про права людини і механізми їх дотримання, гендерна рівність, сприяння культурі 

миру та ненасильства та визнання культурного різноманіття 
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