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ENEMY IMAGE CREATION IN TEXTBOOKS OF HISTORY
OF THE USSR DURING THE 1930-s: ON THE EXAMPLE
OF “THE BRIEF COURSE OF HISTORY OF THE USSR” OF A. SCHESTAKOV

The enemy image creation in the textbook “The Brief Course of History of the USSR” written by
A. Schestakov was considered in the article. Moreover, historiography of the issue was analyzed.

It relates to the Soviet time as well as to modernity. Despite the insufficient attention to the issue

from the foreign specialists, the works, directly concerned the issue, were presented. The main

changes of that system of school education led to its unification and requirements’ establishment
to a lesson of history in general and a necessity of a textbook’s design in particular. A role of
A. Schestakov, who was one of the first who designed an “ideal” textbook of history for the Soviet
authorities, was revealed. His career growth and work under the Marxist-Leninist ideology that
facilitated to reach the settled goal were presented.

The process of negative connotations’ modification, regarding the forces against which the
Bolsheviks had struggled, was followed. For instance, considering the period of ancient history,
the author criticized the rich. A negative image was deepened when religion was involved in the
middle Ages. Priests and monks weren’t accepted only as “alien”, but much more negatively as
“hostile” compared to the rich. The special negative coloring was applied to the rich peasants; the
term “kurkul” was used for their description. The closer A. Schestakov was in his historical narra-
tion to the 20th century, the brighter was enemy image creation of the internal and external ene-
mies. The first one was the embodiment of all forces against which the Bolsheviks had been
struggling. The definition a “counter-revolutionary” was used to mark such “enemies”. The
second category was presented as “The Entente Powers” and “the Fascists” who seized power in

Germany and ltaly.
Key words: enemy image, textbook, history, the USSR, the Bolshevik’s propaganda, education.

Introduction
An enemy image was one of the key issues in the in-

formation policy of the Bolsheviks’ power. Frequently,

under the cover of struggling with various enemies, com-

petitors who could threat a regime were eliminated. Es-

pecially the mentioned process was intensified in the

1930-s, when all power was concentrated in the hands of
J. Stalin. He rejected nativization policy and began total

russification aimed at the new Soviet society establish-
ment. The school sphere was considered as a necessary
tool for achieving the aim. Thus, it was harmonized with
returning to classroom framework system. A role of a
lesson of history had increased in that light. It was can-
celled in the 1920-s as a separate subject, however it was
returned during the following decade. The authorities
were fully aware of that fact that it was impossible to form
a Soviet identity without exploiting history. Therefore, an
issue regarding “ideal” textbook design that could convey
an essence of Soviet interpretation of the past as well as
division of such crucial notions as “friend-or-foe” and
shape an enemy image was urgent. The studies of the
mentioned issue can help clearly understand the methods
of Soviet propaganda in the educational sphere during
the inter-war period, especially in the light of image crea-
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tion. Nowadays the issue is not completely discovered,
this fact makes our work additionally urgent.

The issues regarding the Soviet school system has
been popular among the scientists, the first works ap-
peared during the time of the USSR. They had general
character due to the state control under the educational
sphere. Consequently, the crucial element is the works of
the Ukrainian authors that were published abroad. The
work of S. Siropolk “The history of education in Ukraine”
published in Lviv in 1937 was one of them. The reissue of
the book was only in 2001. The author comprehensively
analyzed establishment of the Ukrainian educational sys-
tem. Regarding to the referred period, S. Siropolk men-
tions the Bolsheviks’ attempts to design “the correct” his-
tory (2001: 912). More attention to school subjects and
their ideological content was paid by G. Vaschenko du-
ring the 1920-1930-s. His work “The project of the educa-
tional system of Ukraine” issued in Vienna in 1957. The
researcher observed the drawbacks of Ukrainization poli-
cy’s condemnation in the educational sphere.

The interest to the Soviet educational system of the
1920-1930-s has increased during the period of the
Ukrainian national renaissance and reestablishment of
the Ukrainian state. For instance, O. Pometun in her mo-
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nograph “School Historical Education: Ways of Develop-
ment and Problems” issued in 1995 considered educa-
tional reforms as one of the means of informational influ-
ence on the Soviet society. The period of school system’s
establishment of the USSR is one of the significant parts
of the study (Pometun, 1995: 200). One more general
work that reveals the organizing principles of school edu-
cation of the USSR at the beginning of the 20™ century is
thesis of V. Borisov “Establishment and Development of
Secondary Education in Ukraine during the 1920-1930-s”,
issued in 2003 (Borisov, 2003: 190). The PhD thesis of
O. Diatlova “Integrated textbooks from social studies du-
ring the 20-30-s of the 20" century” appeared five years
later. Considering the methodology of history teaching,
the author mentioned the issue of enemy image in school
education. Despite having taken the textbooks related to
social studies as a study subject, a part of them was his-
tory. Having analyzed the component, that is a subject of
our study, O. Diatlova has done it generally and in the
context of a broader subject (Diatlova, 2008: 228).

Regarding the foreign authors, we would like to define
the work of Jon Lauglo with the title “Soviet Education
Policy 1917-1935: From Ideology to Bureaucratic Control”
(2014). Considering an ideological sphere of education,
the author has briefly touched an issue of enemy image
creation; nevertheless it is not precisely done in the his-
torical textbooks. An issue related to the teachers’ staff in
the informational policy of the Bolsheviks in the educa-
tional sphere was highlighted by Thomas Ewing in his
work “A Stalinist Celebrity Teacher: Gender, Professional,
and Political Identities in Soviet Culture of the 1930s”
(2014). One more crucial study that reveals the Bolshe-
vik’s propaganda at school during the 1930-s belonged to
the researchers Iveta Silova and Garine Palandjian. A
connection between the state policy and school education
that was aimed at forming Soviet identity among children
was revealed in their work “Soviet Empire, Childhood,
and Education” (2018).

The works that are not concentrated on an enemy
image however address to the mentioned issue during
defined chronological years are important as well. Here
we would like to distinguish a work of the doctor of psy-
chology affiliated to Indiana University Matthew D. Pauly
“Building Socialism in the National Classroom: Education
and Language policy in Soviet Ukraine, 1923-30” (2005).
He analyzes a linguistic aspect of Soviet propaganda in
the USSR. The author emphasizes the importance of
reforms that had brought Ukrainian language closer to
Russian language. In this perspective the researcher
mentions that those who were against the Bolshevik’s
linguistic policy were negatively accepted. The article
“Language and Education in the Soviet Ukraine” written
by Harold R. Weinstein (2014) expands the mentioned
issue.

Although we need to mention the works that partially
address to our issue or consider the issue during the oth-
er chronological limits. For instance, Mervyn Matthews
issued the book “Education in the Soviet Union: Policies
and Institutions since Stalin” in 2021. The author impar-
tially defines accessibility of the main types of educational
institutions, courses’ content and Soviet endeavors to
combine the existence of the educational system with
their conscious economic and social necessities (Matt-
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hews, 2021: 221). The monograph of Joanna Wojdon
with the title “Communist Propaganda at School: The
World of the Reading Primers from the Soviet Bloc, 1949-
1989” was published in 2021. Considering propaganda at
Soviet school, the author referred to the issue of enemy
image creation in comparison with the previous research-
er. She draws attention to the importance of those mate-
rials that were used at learning process (Wojdon, 2021:
153).

Therefore, we state the fact that the mentioned issue
hasn’t gained sufficient popularity among the foreign au-
thors. The presented works are predominantly related to
the general educational system of the USSR and Ukrai-
nian USSR during the 1930-s. Enemy image creation at a
lesson of history in general and in a textbook in particular
was not a central issue in those works. As a result the
presented issue hasn’t sufficiently studied nowadays.

Methods

The aim of the work is to reveal the peculiarities of
enemy image creation in historical textbooks of the Soviet
Union on the example of the work “The Brief Course of
History of the USSR” written by A. Schestakov. In this
light it is crucial to identify such ideological constructions
as “alien”, “hostile”, “enemy”. The cross-cutting method of
analysis was used to reach the goal. Due to its applica-
tion, we divided a text of the textbook into the building
blocks according to the problematic-chronological prin-
ciple and defined a structural component with negative
connotation in each of them. This fact provided an oppor-
tunity to define the main features that the author had in-
cluded in the meaning “hostile” and followed the correla-
tion with the historical events, facts mentioned in the text-
book.

We used such scientific approach as imagology to
present the genesis of images from “alien” to “enemy”.
Despite the mentioned method formed as one of the ap-
proaches of comparative literature studies, nowadays it is
widely used in historical studies. It facilitated to follow an
evolution of “enemy” image within our study in the differ-
ent historical periods via identification of such categories
as “alien”, “hostile”, “kurkul”, “counter-revolutionary”,
“fascist”.

Results and Discussion

Andriy Vasyliovych Schestakov issues “The Brief
Course of History of the USSR” in 1937. Nevertheless,
his textbook was a result of a long process that had be-
gun earlier. The Soviet authorities didn’t immediately real-
ize a necessity to write a new textbook of history. School
sphere had to be unified at first. As it had experienced a
period of experiments in the decade before. One of them
presented elimination of classroom framework system
and a lesson of history as a separate subject. A new poli-
cy supported by J. Stalin claimed clear institutional struc-
turing for the deeper control under them (Pasternak,
1979: 314).

The author’s contribution was in the fact that he could
accept the Soviet view on the past and demonstrated its
vision in his textbook which obtained a lot of awards, but
the main in that situation was J. Stalin’s personal approv-
al. It is representative according to our issue. Actually, it
was an example for all other textbooks of history that
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were characterized by the common scheme of layout. If
we study it, we can clearly understand the main propa-
gandistic constructs used by the authorities on the territo-
ry of the Ukrainian SSR, as the Soviet textbooks couldn’t
ideologically contradict “The Brief Course of History of the
USSR”. We are interested in an aspect of enemy image
creation. Nevertheless, we initially need to discover the
main peculiarities of school system reforming and estab-
lishing requirements to a textbook of history for the de-
tailed study of our issue.

The mentioned process began in 1930. The order of
the CPSU (b) “About common compulsory primary educa-
tion” that prescribed mandatory character of obtaining
education by the children from eight to ten years old, was
issued at that time (Nevinchana, 2006: 110). The men-
tioned order formed a steady base for the further stabili-
zation of school system. In 1932 the process was fol-
lowed, due to the insistence of the Communist party, a
school obtained the following structure: primary school (1-
4 grades), incomplete secondary school (1-7 grades),
secondary school (1-9 grades). Based on that fact class-
room framework system was renewed till 1934 (Polotskyi,
1930: 10).

It should be mentioned that the issue regarding new
reforms in schooling was not raised by education secreta-
riat that should obviously be the first one to react to an
educational problem, but by the party that had taken an
exclusive role of a ruler of the USSR and substituted all
official elements of power. A process of ideological para-
digms purification by the authorities, in particular those
related to a lesson of history and historical textbooks,
occurred simultaneously with educational system structu-
ring. Meeting that goal, the CPSU (b) ratified an order
“About civil history teaching at schools of the USSR” in
1934. The document declared a new form of teaching
history. It was not based on an integrated course any
more, but officially on separate lessons. We need to no-
tice the fact that according to the mentioned order the
necessity of writing new textbooks of history was sepa-
rately emphasized'.

Hence, a process of textbooks’ writing speeded up;
the requirements to them depicted the authority’s under-
standing of the historical past. The main attention was
paid to the issues related to the complex history of the
USSR. At the beginning of August 1934, the first drafts of
the future conception of its teaching appeared. However,
they were rejected by J. Stalin, A. Zdanov, S. Kirov. In
their appeal “Comments on the textbook of history of the
USSR’ (August, g™ 1934) the party leaders criticized the
concept of history offered by M. Vanagom and B. Grekov
that according to their thought was designed under the
influence of imperial paradigm. Moreover, in the expres-
sions of the party leaders we can follow the ideas of so-
cialism, Marxism that are a source for the positive images
in contrast to bourgeoisie and capitalism. The mentioned
ideological confrontation should have become a cross-
cutting idea in the future textbooks?.

' About teaching of civil history at schools of the USSR. Historical
gnaterials URL: http://istmat.info/node/40824.

Stalin J., Zdanov A., Kirov S. Comments on the textbook of
history of the USSR. Works. V. 14. Moscow, “Pisatel” publishing
house. 1997. P. 40.
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The next step in consideration of structure of history
and textbooks respectively occurred in 1936. Discussion
of historical themes and general paradigm was of a ge-
neral nature. The articles of scientists as well as of state
leaders were published in mass media. Professor
V. Bystrianskyi had a significant impact in the mentioned
context. He also took part in “national” discussion of the
issue by publishing his article in the newspaper “Pravda”
(1936)°. The high-impact publication of the famous Soviet
journalist Karl Radek* was issued that year. Having ex-
pressed their thoughts regarding the historical past, the
authors also mentioned the importance of historical text-
books’ creation that would take into consideration the
pervious criticism.

Andriy Vasyliovych Schestakov was one of the first
who performed the governmental task and obtained the
personal approval by J. Stalin. He was born in the village
Solombala (the former Archangelsk province) on October
24" 1877. When he was twenty he demonstrated an
interest to socialistic ideas, and became a member of
social-democratic circle at that time. He performed party
orders in Ural in 1901, later he moved to work to Donbas
and after that to Odessa. He worked as a local newspa-
pers’ editor in Voronezh during the civil was in Russia in
1917. He became a head of Moscow department of the
main political education since 1921. Simultaneously, he
got a position of a head and later a director of “Museum
of revolution of the USSR”®.

His further career was at Voronezh State University
where he was accepted in 1928. Working as a lecturer of
history, Andriy Vasyliovych designed his own method of
teaching the subject and was interested in modernization
of educational system. However, the main sphere of his
activity was in providing consultations for the university
specialists due to a course design of Russian history
based on the Marxist-Leninist doctrine. Later A. Schesta-
kov moved to Moscow and worked at Moscow State Uni-
versity also as a lecturer of history. In 1936 he finished
his work under the course “The Brief Course of History of
the USSR’ that was recognized to be the best and re-
commended for printing (Prochorov, 1969: 483).

Therefore, the mentioned author is famous in the his-
torical sphere. His activity was closely connected with the
Marxist idea and the career only proved his devotion to
the communist party.

“The Brief Course of History of the USSR” written by
A. Schestakov is composed of fifteen subparagraphs pre-
sented in chronological order. The textbook begins with
an introduction in which the author emphasizes that it
covers history of the whole USSR, rather than some par-
ticular republics. In the introduction the USSR was de-
scribed as a singular socialistic country on the planet. The
process of studying the textbook by pupils permits to
know how people lived in the ancient time, how the
peoples of the USSR were struggling with their enemies

8 Bystrianskiy V. Critical comments regarding textbooks of history
of the USSR. Pravda. 1936. February, 1°. Ne 31. P. 6.

* Radek K. The meaning of history for the revolutionary proleta-
riat. Pravda. 1936. January, 27" 1936 1. Ne 26. P. 3.

® Duschenko E. Schestakov and establishment of historical edu-
cation at universities of the USSR. URL: http://www.vestnik.-
vsu.ru/pdf/history/2010/02/2010-02-15.pdf
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and how their motherland became socialistic®. Thus, we
have concluded that there was an issue regarding ene-
mies among three the most crucial issues in the introduc-
tion. This fact defines the author’s priority.

The first chapter of the textbook that describes ancient
history has the title “Our motherland in the distant past”.
The author didn’t use a word “enemy” regarding various
events in that section. He rather depicted something as
having a “hostile” character to the socialistic order. A life
of the cave people who lived in families was brightly de-
scribed at the very beginning. The equality among men
who commonly hunted, ate, cultivated land and defended
themselves against the aliens was underlined. However
as time passed, the tribal community was separated into
families. The process was presented in negative light.
A. Schestakov wrote that the family members began to
seize land, food, means of labor according to their own
will without sharing with others. They were “the exploi-
ters”, who formed their own army and captured their
neighbors. The stolen goods were not divided equally the
most part was in their hands. For obtaining extra profit,
some members of families began to use free labor of the
captured men as well as of their own people’.

A negative image of the rich and their “exploitative es-
sence” is immediately shaped. The mentioned construct
was also noted by the researcher Jon Lauglo who in his
work “Soviet Education Policy 1917-1935: From Ideology
to Bureaucratic Control” drew attention to negative image
creation of the rich that the Bolsheviks used in their
struggle against the political opponents (Lauglo, 2014:
285-299). We need to mention that the family institute
was discredited as it was predominantly blamed for social
income inequality. The material was presented within the
textbook in that light that all readers were gently pushed
in favor of a collective way of life, accepting privacy as
social treason. Family, private property and well-being
were those things that children should accept as some-
thing “alien” for a Soviet man.

The following historical period was the middle Ages
depicted in the textbook through descriptions, generally
by the Slavic tribes of Rus and after its division by inde-
pendent principalities. Rostov, Suzdal and Moscow’s
principalities were central among them. Compared to the
previous negative connotations regarding the rich, an
image of “alien” and even “hostile” was much more clearly
defined in the period of the middle Ages.

For instance, talking about Rus, the author raised a
question about religion for the first time. Olga’s descrip-
tion and her contacts with Christianity were distinguished
among the other dukes. According to the author her trip to
Constantinople was explained by her will of acquiring
experience in state administration. Nevertheless, when
she observed as “the priests” regarded imperial power as
sacred one, she endeavored to implement Christianity
with the aim to unite society and strengthened duke’s
power. Any more useful things that could bring Christiani-

® Schestakov A. The Brief Course of History of the USSR. The
textbook for the 3 and 4" grades. Moscow. The State tutorially
pedagogical publisher, 1937. P. 3.

Schestakov A. The Brief Course of History of the USSR. The
textbook for the 3 and 4" grades. Moscow. The State tutorially
pedagogical publisher, 1937. P. 7.
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ty were not mentioned. Conversely, commerciality and
greed of the general clerical model were em phasizeds.

The following moment was connected with the duke
Volodymyr and christening of Rus. The motivational com-
ponent was in the duke’s wish to be related with a Byzan-
tium emperor and simultaneously strengthen his power.
In 988 the fact of christening was positively accepted
compared to the prevailing polytheism: “Christianity was a
leap forward in Russia’s development in comparison with
paganism at that time”. Regarding a monks’ role in the
Byzantine Empire, the attention was attracted only to the
fact that a duke provided them with money and lands’.

Yaroslaw was named the Wise, but the textbook didn’t
explain the reason. The main aspect for A. Schestakov
was a collection of laws “Ruska pravda”. Owing to
A. Schestakov it contained information how to save rights
of slave owners, merchants and prominent landowners'®.

Describing the Russian society, the author genera-
lized the privileged layer. It included dukes, army, boyars,
priests and monks. They were portrayed to live at the cost
of the ordinary population. A place where craftsmen, tra-
desmen and the poor lived was separately considered.
The merchants were associated with exploiters as the
craftsmen were depended on them. Moreover, a life of
the depended peasants was brightly described. A. Sches-
takov noted that the dukes and boyars enhanced their
power over people in the 11" century, writing laws and
conducting trials based on their own will. The text from
“Ruska pravda” was provided as an example of legal dis-
crimination, where a fine for a killed noble man was
80 hryvnya and in a similar case regarding a killed pea-
sant only 5 hryvnya had to be paid”.

The internal confrontations were not the single central
subjects. The victory of Oleksandr Nevskyi over the Ger-
man knights who were called villains and who were aimed
at Novgorod's destruction was outlined relatively bright'.
“An external enemy” was highlighted in the mentioned
episode for the first time, but not the last time. The author
continued with Moscow’s principality, the main problem of
which was confrontation with Lithuanian principality that,
in its turn, had a union with Polish kingdom. The reason
of such attitude was in remaining the Ukrainian, Belorus-
sian and Russian lands within allies. It was reported to
get worse for the people even compared to their suffe-
rings from the own lords: “The Ukrainians, Belarusians
and Russians had a tough life under the rule of their
dukes and boyars. However, their life became much
tougher under the rule of Polish and Lithuanian occupants
who had made serfs from them” **.

Consequently, “an enemy” began to obtain national
features except class affiliation. The text of the textbook
represented international situation of the USSR during the
1930-s. That fact was portrayed by Mervyn Matthews in
the study “Education in the Soviet Union: Policies and
Institutions since Stalin”. He wrote about a historical pa-
radigm constructed for pupils with the meaning that Po-
land and Lithuania like Germany had a threat for their

® Ibid. P. 17.

® Ibid. P. 17.

1‘1’ Ibid. P. 18.
Ibid. P. 19.

12 Ibid. P. 23.
Ibid. P. 27-30.
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state as well as dominated “Russian historical lands”
(Matthews, 2021: 221).

The following events connected with the new historical
time didn’t ideologically differ from the previous ones. The
Cossacks were predominantly positively depicted; ho-
wever the author criticized their attempts to make advan-
tage of the common people. The Russian tsars were in-
creasingly negatively presented closer to the 20" century.
Narrating the events of the French Revolution A. Sches-
takov used the term “counter-revolutionary” for the first
time. People who were struggling against a revolution in
the midst were defined by the word. They were characte-
rized as the most dangerous enemies™.

One of the important episodes for our issue happened
in the mid-19" century and connected with the abolition of
serfdom. The reform itself was criticized in the textbook.
Peasants’ personal freedom without land was considered
as mockery of the people. A. Schestakov summarized
that after the abolition of serfdom, the managerial system
had changed. The chiefs and headmen appeared in vil-
lages. The mentioned positions could occupy only the rich
peasants. However, and this is important, they were not
named only as the rich, but as “Kulaky”, namely “Kurku-
li""°. The researchers Iveta Silova and Garine Palandjian
noted that such negative image was actively established
during the second half of the 1920-s. At the beginning of
the 1930-s when J. Stalin issued an order regarding eli-
mination of the mentioned class, the issue was additional-
ly urgent (Silova, Palandjian, 2018: 147-171). Therefore,
the textbook contained an idea of struggle against them.

Nevertheless, the closer the events to the beginning
of the 20" century, the more severe problem was to dis-
tinguish the Bolsheviks as the messengers of exclusively
correct ideas among all socialistic forces. At the first time
it occurred when the events of the Russian Revolution of
1905 were analyzed. While describing the Bolsheviks’
activity, A. Schestakov stated that they were unique con-
scious fighters for the rights of the working class especial-
ly under the circumstances of revolutionary spirit of the
Russians at the end of the 19" century. The idea
emerged in a description of “Bloody Sunday”. According
to the text the provocateur Gapon disturbed the people to
send a letter to the tsar with a request for help'®.

The Bolsheviks didn’t criticize the priest because he
had put the people at risk, but concerning his conviction
regarding negotiating with a tsar. Marx, as it is obvious
from the interpretation of the textbook’s material, called
for struggling against an enemy. When confrontation with
the army began, the prominent role was attributed to
V. Lenin and J. Stalin in the textbook. They were pre-
sented as those who had organized resistance to the
current authorities. The Mensheviks were discredited
against that background. A. Schestakov admitted that
they didn’t appear at the third congress of the RSDLP
because they didn’t believe in an opportunity of military
confrontation with the imperial regime. Hence, the Men-
sheviks could be regarded as “the false socialists” 7,

' Schestakov A. The Brief Course of History of the USSR. The
textbook for the 3rd and 4th grades. Moscow. The State tutorially
psedagogical publisher, 1937. P. 35-85.

Ibid. P. 94-95.
' Ibid. P. 122-128.
" Ibid. P. 129-132.
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The same construct was applied to present and other
socialistic forces during the First World War. “An external
enemy” represented by the Entente Powers was domi-
nated among various kinds of enemies. The common
people were portrayed as the deceived victims by the
bourgeoisie who had to defend their motherland due to
the patriotic feelings. The Bolsheviks’ promise to leave
the war was supported by its defamation. Tactics and
strategy of the military operations were heavily criticized.
The Russian generals were characterized as untalented
who sent hundreds of thousands of soldiers to certain
death. According to the author they did it in a coalition
with the Allies of World War |, and an ordinary soldier was
cannon fodder for them'®.

The Bolsheviks’ activity was the only right in the text-
book. The author wrote that only Lenin and adherents
had deciphered a cunning plan of the Capitalists and tried
to reverse the workers’ arm against the exploiters, Men-
sheviks and Essers as they had betrayed interests of the
proletariat19.

Such description of the events prepared a solid base
for the further explanation and legitimization of the Bol-
shevik coup which was named “the real revolution” by
A. Schestakov. The fall of Russian Empire was depicted
in positive light, however the Provisional Government was
considered as power of the abovementioned “betrayers”
who continued to exploit the ordinary people. Therefore,
all political forces except the Bolsheviks obtained a clear
image of “internal enemy” — counter-revolutionary. All the
opponents of “the great revolution” were considered to be
them, the author himself insisted on that name®’.

The author was writing that the struggle deteriorated
when the Essers and Mensheviks were supported by the
capitalistic countries, it was the direct external interven-
tion. The German army’s invasion of the Ukrainian lands
was illustrated in the same light. A. Schestakov consi-
dered that the forces that concluded “a special” agree-
ment with Germany were bribed by that country. The
Central Council was not directly noted, only some general
counter-revolutionary forces that aimed at putting Ukraine
under the capitalistic pressure were mentioned. The fur-
ther attention was concentrated to the Allies of World
War | — they were the embodiment of foreign intervention-
ists. Even Poland’s attack was presented as the work of
the Entente Powers, as it provoked J. Pilsudski to perform
military aggression against the Soviet state and seized
power. S. Petliura was not mentioned at all?',

The textbook didn’t contain any information about the
Ukrainian revolution, the Ukrainians’ desire for seeking
autonomy. All confrontations were reduced to the collec-
tive “external enemy” embodied by the Entente Powers,
and the “internal” enemy was presented via counter-
revolutionaries, namely people who were struggling
against the Bolsheviks or rejected to help them.

After the 1920-s, A. Schestakov concentrated on glori-
fication of the Soviet power’s achievements. The negative
image of the rich peasants was severely deepened; they
were called “kulaks”, namely “kurkuls”. They were ac-
cused of hiding, digging into the ground or destroying

'® |bid. P. 145-146.
"% |bid. P. 145-150.
2‘1’ Ibid. P. 150-155.

Ibid. P. 165-172.
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bread during the tough times for the Soviet army. But it
was predominantly about the new plants’ building during
the period of industrialization and happy life of free pea-
sants on the collective farms and workers at the plants.

The crucial subparagraph for our issue “Our Enemies
and Friends Abroad” was presented at the end of the
textbook, where the USSR is described as a unique coun-
try in which socialism had won, as a result the USSR
called for peace in the world. Nevertheless, it was ready
to meet all dangers. The fascist regimes in Italy and Ger-
many contrasted with it. A. Schestakov particularly consi-
dered those regimes as a threat to the Soviet state. The
Fascists are characterized by having a desire for war,
hostile attitude towards the workers and revolutionaries.
“The Fascists don’t like our country most of all, the coun-
try of socialism, solid pillar of the world, of happiness for
all humanity... Preparing the world war, the Fascists send
their spies to all countries” 3,

It is important to mention that the textbook contained
information regarding penetration of Fascists spies into
the USSR. The adherents of Trotsky and Rykov were
named by them. Also the Fascists who penetrated into
the Soviet state were blamed for Kirov’'s assassination:
“The enemies of our nation had a program, namely to
renew oppression of the Capitalists, landowners and give
Ukraine to the German, the Far East to the Japanese,
they endeavored to prepare a military defeat of the
USSR, Consequently, the Fascists became a new im-
age of enemy. Moreover, due to the author the enemy
had surrounded the USSR and was waiting for a chance
to invade it.

It was one of the key moments that had formed an
enemy image. Enemies’ cleansing of J. Stalin was exclu-
sively explained by a necessity of struggle against “the
Fascists” who penetrated into the USSR at the beginning
and the end of the 1930-s. Thomas Ewing wrote that
teachers drew children’s attention to the “external” enemy
during the 1930-s. They should understand why the
newspapers contained information about elimination of
various enemies in the country almost every day (Ewing,
2004: 92-118).

Conclusion

To conclude, the textbook of A. Schestakov “The Brief
Course of History of the USSR” presented the Bolshevik’'s
view on the past during the 1930-s. It contained the con-
structs used by the authorities for spreading the Soviet
propaganda. One of the main elements of it was an issue
of enemy image creation. The author has reached the
aim via considering negative connotations regarding dif-
ferent categories of population in the textbook. We don’t
notice the obviously expressed “enemies” for a Soviet
man at the beginning of the textbook, however the closer
we are to the 20" century, the brighter are them. The
modification from negative categories of “alien”, “hostile”
to the most dangerous “counter-revolutionary”, “kurkul”,
as the expression of an internal enemy, occurred.
A. Schestakov mentioned “the Fascists” only in the last

22 Schestakov A. The Brief Course of History of the USSR. The
textbook for the 3rd and 4th grades. Moscow. The State tutorially
Esedagogical publisher, 1937. P. 190-200.

Ibid. P. 206-207.
* Ibid. P. 207-208.
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subparagraph. Impersonating an external enemy who
“has been steadily dreaming about enslavement of the
working class”, they were considered beyond the geo-
graphical borders of the Soviet Union. The logic of ma-
terial representation and existence of various categories
of “enemies” had designed the feeling that children had
lived in the dangerous time. As a result, the 20" century
was rich for the vivid descriptions of dangerous activity of
the internal and external enemies. Therefore, children
who heard from the adults about elimination of “kurkuls”,
“counter-revolutionaries”, “Fascists spies” should under-
stand that it was done for good as not people were elimi-
nated, but “enemies of the state”.
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OBPA3 BOPOIA B MIAPYYHUKAX 3 ICTOPIT CPCP 1930-x pp.:
HA NMPUK/IAL]l «kKOPOTKOIO KYPCY ICTOPII CPCP» A. LUECTAKOBA

Y cratTi pocnigmkeHo oco6nuBocTi popMyBaHHA 06Gpa3y Bopora B niapy4HuKy AHapisa LlectakoBa «Kopot-
Kui Kypc ictopii CPCP». Takox, npoaHanisoBaHo ictopiorpacito npo6nematnku. BoHa ctocyeTbes K pagsiHCbh-
KOi Ao6M TaK i cyvyacHocTi. He3Baxkaroum Ha CKPOMHy yBary Ao 3a3HadeHoi TemMu 3 60Ky iHo3eMHuUX daxiBuiB,
BMOKpPEeMIIeHHi Ti npaui, siki 6esnocepeAHbO TOPKalOTLCA Npob6rnemMaTnuku. OKpecrneHo OCHOBHI 3MiHU B TOAILWHIN
cuUcTeMi WKiNbLHOI OCBITH, siKi NpuBenu Ao ii yHidikauii Ta ccoopmyBanu BMMOru go ypoky ictopii 3aranom Ta
Heo6XigHOCTi po3po6ku nigpy4yHuka — 3okpema. Po3kputo ponb AHapis LLlectakoBa, Ak oAMH 3 NepLuMX pos-
po6uB «igeanbHWUI» ANA pagsAHCbLKOI Bragu nNiapy4yHuK 3 ictopii. [lokasaHo Moro kap’epHuUi picT Ta po6oTy 3
MapKCUCTKO-NEeHIHCLKOIO iAeonorieto, Wo B pe3ynbTaTti 1 4OMNOMOISIO AOCAITU NOCTaBMEHOI MeTH.

MpocnigkoBaHo npouec Mopucikauii HeraTMBHUX KOHOTaLil CTOCOBHO TUX CUM, MPOTU AKUX Goponucb
GinbwoBukKu. Tak po3rnsgaroumn nepiog CtapoaaBHLOI icTopii, aBTOp KpUTUKYBaB G6aratux nrogen. Mornuénio-
BaBCA HeraTMBHMI o6pa3 Konu MoBa Mwisa Npo penirito B 406y cepeAHbOBIYYA. CBALWEHMKN Ta MOHaxXu, NopiB-
HSIHO i3 3aMOXHUMMU, CPUIMANMUCb He SK LWOCh «4yXe» a Ginblu HeraTMBHO, sIK WOCb «BopoXxe». Ocobnueoro
3abapBneHHs oTpumanu 6araTi censiHu, came LWOAO HUX BYNo BXUTO TePMiH «KypKynb». Yum 6nmxye A. Llec-
TaKkoB y CBOEMY BUKNagi icTopnyHoro martepiany nigxoause go XX ct., TUM uvitkiwe BiaGyBanocb ¢hopMyBaHHA
obpa3sy Bopora, He nuiue BHYTPIlWHbLOro, a M 30BHiWHbLOro. Tak, NepLwworo yoco6noBanu BCi CUNU, NPOTU AKUX
6oponuckb GinblwoBukK. [1Ns OKpecrneHHs TakMx «BOPOriB» BUKOpPUCTOBYBanu AediHililo — «kKOHTppeBonoLio-
Hep». [pyry kateropito yocobntioBana «AHTaHTa» i «dawmcTny, aki npuuwnu Ao Bnagv nepu 3a Bce B Himeu-
YuHi Ta lTanii.

Knro4doei cnosa: obpa3s eopoza, nidpy4Huk, icmopisi, CPCP, binbwosuybka nponazaHda, ocsima.
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